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A PROJECT DESIGNED TO IDENTIFY AND 
ASSIST POTENTIAL SLOW LEARNERS AT THE 
PRE- KINDERGARTEN LEVEL 
b y  
A n i ta L .  Rakoz 
The purp o s e  o f  thi s paper i s  to r e s earch s tu d e n t s  
who have c o n t i nous a cad emi c probl ems i n  s cho o l . Data i s  
c ol l e c t e d  t o  i d e n t i fy t h e  n e e d s  and probl ems o f  t h e s e  
c h i l dren . Solu t i o n s  are presen t e d  t o  m e e t  i d e n t i fi e d  
n e ed s . 
Behavi o r  t e s t i n g  a n d  an a du l t  trai n i n g  program ,  
whi ch i n vo l ve s  t h e  s e rvi c e s  and fun d s  o f  var i ou s  e xi s t i n g  
s o c i a l  s ervi c e s  agen c i e s, are i n troduced a s  methods for 
mee t i n g  the s tu d e n t  probl ems . 
iii 
CHAPTER ONE 
BACKGROUND OF THE STUDY 
INTRODUCTION TO THE S T UDY 
The p a s t  t e n  y e a r s  I h a ve n o t i c e d  t h a t  chi l dr e n , who 
a r e  h a vi n g  a ca demi c probl ems i n  school , h a ve b e e n  h a v i n g  
probl ems e v e r  s i n c e  e n t er i n g  school . These c h i l dren a r e  
usua l l y  i de n t i fi e d  a n d  t e s t e d  t o  s e e  i f  t h e y  qua l i f y  for 
spe c i a l  e duca t i on or Ti t l e  I p r o grams . The majori t y  o f  t h e  
t i m e  t h e y  d o  n o t  qua l i f y  f o r  t h e s e  spe c i a l  programs . 
s tuden t s  keep s t ruggl i n g  on t h e i r  own . 
These 
To l o o k  a t  t h e  problem wi t h  a c a demi c s  as i t  r e l a t e s  
t o  o n e  school d i s t r i c t  r e s e a rc h  o f  the Ona l a ska El eme n t a r y  
School s tu d en t s  wa s condu c t e d . On a l a ska , Wa s h i n g t on i s  a 
s ma l l  rur a l  t o wn w i t h  t h e  wood produ c t s  i n du s t r y  provi d i n g  
t h e  majori t y  o f  t h e  commu n i t y i n come . There a r e  four hun d r e d  
a n d  fort y - t wo ( 4 4 2 )  s tu d e n t s  i n  gra d e s , k i n d e r ga r t e n  t h rough 
s e ve n th in the publ i c  school . 
S TA TEMENT OF THE S TUDY 
Thi s study e xp l or e s  t h e  programs b e i n g  offe r e d  to cor-
rect t h e  a c a d emi c probl ems o f  the s tu d en t s . I t  i s  e s s en t i a l  
t h a t  the prop o s e d  p r o gr a m  n o t  on l y  m e e t  the chi l dren ' s  n e e d  
bu t b e  r e a l i s t i c  i n  t h e  c o s t  fa c t o r .  The solu t i o n t o  the 
probl em n e e d s  t o  help cu t d o wn educa t i o n a l  c o s t s ,  whi l e  s a t­
i s f y i n g  p a r en t s ' d e s i re for a n  a cc oun t a b l e  educa t i on for 
t h e i r  c h i l dren . 
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LIMITA TION OF S T UDY 
Th i s  proj e c t  i s  d i r e c t e d  a t  a l l  o f  the preschool pop­
u l a t i on wi t h  t h e  excep t i on of the s e verel y physi c a l l y  a n d  
m en t a l l y  h a n d i c a pp e d .  I t  i s  d i r e c t e d  a t  c h i l dren a ge s  t wo 
t h rough five y e a rs o f  a ge .  
DEFINITION OF TERMS 
A c a d emi c probl ems : r e c e i v i n g  u n s a t i sfa c t o r y  grades 
(D a n d  F) in r ea d i n g ,  ma t h  a n d  E n gl i s h .  
ment t e s t s  a r e  b e l o w  grade l e vel . 
Scores o f  a ch i e ve -
Preschool er: chi l d  a ge t wo through five y e a r s  of 
a ge . 
Handi capped c h i l d :  o n e  who s e  bl i n d ,  crippl e d ,  s p a s t i c ,  
d e a f  o r  men t a l l y  r e t a r d e d .  
CHAPTER TWO 
REVIEW OF THE L I TERATURE 
The l i t era tur e  r e l a t e d  to t hi s  t op i c i s  d i vi d e d  i n t o  
t h r e e  s e c t i o n s . The fi r s t  s e c t i on c o n s i de r e d  t h e  pros a n d  
c o n s  o f  s e n d i n g  preschool ers t o  formal e du c a t i onal i n s t i -
tu t i on s .  The s e cond s e c t i on c i t ed l i t er a tu r e  c o n c ern i n g  
preschool educa t i on . Th e t h i r d  s e c t i o n  i n v e s t i g a t e d  the 
a l tern a t i v e s  t o  p r e s chool s .  
PROS AND CONS OF EARLY CHILDHOOD EDUCA TION 
In 1 9 6 4 ,  Dr . B e n j a m i n  B l oom conclu d e d  t h a t  " . . .  i n  
t erms o f  i n t e l l i ge n c e  m e a sured a t  a ge 1 7 ,  from c o n c ep t i on 
t o  a g e  4 t h e  i n d i v i du a l  d e ve l o p s  5 0% o f  h i s  ma ture i n t e l l -
i ge n ce " ( 4 ) . Thi s r e a s o n i n g  i n f l u en c e d  fami l i e s  t o  a s sume 
t h a t den y i n g  p r e s c h o o l  experi e n c e  to the normal chi l d  i s  
educa t i o n a l l y  a n d  p s y ch o l o gi c a l l y  un soun d .  I t  was a l s o  
a s sumed t h a t t h e  rapi d d e ve l opmen t o f  a young c hi l d ' s  i n t e l ­
l ec t  requ i r e s  s t i mu l a t i o n  o f  a scho o l - t yp e  pro gram . 
L e a rni n g  p s y c ho l o gi s t  A r thur J e n s e n  ( 1 9 ) , a f t e r  che ck­
i n g  t h e  B l o om repo r t , warns t ha t  f i n d i n g  h a l f  t h e  s t a t i s t i c a l  
v a r i a n c e  o f  a du l t  i n t el l i ge n c e  b y  a ge four d o e s  n o t  l ea d  t o  
t h e  c o n c l u s i o n  t h a t  p e o p l e  d e v e l op 5 0 %  o f  t h e i r  ma ture i n t el ­
l i gence b y  a ge four . 
Nancy B a y l e y , Un i ver s i t y  o f  Ca l i fo rn i a  chi l d  ps y chol­
o gi s t  from wh o s e  s tu d i e s  B l oom ob t a i n e d  d a t a  a n d , i n  p a r t ,  
I \ 
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drew hi s c o n clus i o n s , n o t e d  l a t e r  ( 3 )  tha t Bloom u s e d  a n  
i n ad e qu a t e  defin i t i on o f  i n t ell i ge n c e  a s  a uni t a r y  m e n t a l  
proper t y .  In early childho o d , a child' s " ma ture i n t ell i -
genc e "  i s  n o t  synon ymou s w i t h  un d e r s t a n d i n g  o r  a b i l i t y  t o  
r e a s o n  o r  t o  unders t a n d . " Ye t  Bloom ' s  mi sl e a d i n g  c o n clu-
s i on i s  o n e  of the mo s t  frequ e n t  b a s e s  o f  r e c e n t  p r e s ch o ol 
pla nn i n g . '  
Wh a t ever t h e  s h i f t i n g  theori e s  o f  child d e velopmen t ,  
t h e  i mp o r t a n c e  o f  the family a n d  t h e  home h a s  n e v e r  b e e n  
elimi n a t e d . In Swi t z erl a n d ,  whe r e  childr en a r e  thought t o  
r e c e i ve t h e  b e s t  p r e s ch o ol c a r e , Ma r i e  Mei e rhofer ( 2 7 ) , 
d i r e c t o r  o f  a Zuri ch cl i n i c ,  s tu d i e d  5 0 0  babi e s  i n  t h e  d a y  
nurseri e s . She found tha t " . . .  many o f  the children were 
apa t h e t i c ,  had f a c i a l  expr e s s i o n s  o f  compr e s s e d  l i p s  a n d  
wr inkled forehea d s , a n d  cri e d  a n d  c o v e r e d  t h e i r  e y e s  when 
a pproa che d . '' Dr . Mei erhofer bl amed s i gn s  o f  d epr e s s i o n  
e n t i rely on i s ola t i on o r  l a ck o f  pers onal care . Wha t a 
child n e e ds m o s t  t o  grow well i s  a warm o n e - t o - o n e  rel a t i on -
s h i p  wi t h  a p a r e n t  ( o r  p a r e n t  fi gu r e )  who i s  alwa y s  t h e r e  
t o  comfort a n d  gu i de h i m .  The child requ i r e s  a ffe c t i on a n d  
emo t i on a l  s e curi t y  more t h a n  l e a r n i n g  skill s ,  when h e  should 
b e  able to get r e a d y  for l i fe unfe t t e r e d  by s chool rul e s . 
The Moores ( 2 9 )  b el i e ve t h a t  " .. . duri n g  the fi r s t  c ru c i al 
l i gh t  y e a r s , home shoul d b e  the child' s only n e s t  a n d  p a ren t s  
t h e  t e a ch e r s  for t h e i r  children . "  
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In v o l v e d  i n  t h e  d i s cu s s i on of e a r l y c hi l dhood educa­
t i on are ma n y  spe c i a l  i n t er e s t s  groups r a n g i n g  from sub s t a n­
t i a l  gove rnme n t a l  a g en c i e s  t o  s i mp l e p a r e n t a l  fr e e d o m .  
" There a r e  comme r c i a l  ventures i n  educa t i on a l  i n s t i tu t i on s , 
equipmen t ,  suppl i e s  a n d  personnel; profe s s i on a l  a s s o ci a t i on s , 
p o l i t i ca l  a c t i o n group s ,  mi n or i t y  groups a n d  l a bor unions; 
and a vari e t y  of o th e r  persons and groups caught up in t h e  
d a y - c a r e  a n d  preschool movemen t . "  ( 2 9 )  
Dr . Edward Z i e g l e r  ( 3 6 )  forme rl y h e a d  o f  t h e  Un i t e d  
S t a t e s  Off i c e  o f  Chi l d  Devel opmen t ,  warns a ga i n s t  provi d i n g  
u n i v e r s a l  c a r e  for a l l  chi l d ren a n d  sugge s t s  a l i k e l y  
cours e  for fu ture p l a nn i n g :  
I d o  n o t  t h i n k  tha t the s o l u t i on t o  
t h e  n a t i o n ' s  c hi l d  c a r e  problem i s  t o  
p r o vi d e  e v e r y  y ou n g  chi l d  wi th a pre­
school e du c a t i on or t o  p l a c e  e v e r y  
chi l d  f r o m  a c e r t a i n  a g e  on i n  a chi l d  
c a r e  c e n t e r . I b e l i e v e  t h a t  we shou l d  
d o  e v e r y t h i n g  i n  our power t o  s t ren gthen 
and suppo r t  fami l y  l i fe r a ther than 
supp l a n t  i t  in any wa y .  We mus t  pro-
vi d e  good subs t i tu t e  s o c i a l i z i n g  s e t­
t i n g  for c h i l dren of mo t h e r s  who choose 
t o  work . Bu t we shou l d  b e  wary o f  t h o s e  
who sugge s t  tha t c e n t e r s  o r  e xp e r t s  a r e  
i n t r i n s i c a l l y  super i o r  t o  home s e t t i n gs . 
We mu s t  b e  a w a r e  of how t h e  n a ture of 
the fami l y  h a s  change d . We shou l d  u s e  
t h i s  a w a r e n e s s  i n  d e velop i n g  soc i a l  
i n s t i tu t ions t h a t a r e  n o t  ju s t  c e n t e rs 
for chi l d r en , bu t a l so i n s t i tu t ions 
tha t work d i r e c t l y toward suppo r t i n g  
fami l y  l i fe . 
C h i l dren i n  p r e s choo l s  often f i n d  opportu n i t i e s  no t 
pos s i b l e a t  home mo t i v a t e d  b y  a n  abun d a n c e  of toys a n d  
e qui pmen t t h a t  m i g h t  make them r e s e n t ful o f  home l i m i t a -
t ions . Comp e t i tion for t h e s e  m a t e r i a l  obj e c t s  a n d  t h e  
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t e a cher ' s  a t t e n tion i s  more t h a n  a p r e s choo l er c a n  h a n d l e .  
Often h e  l a cks t h e  ma tur i t y  n e c e s s a r y  to cope wi t h  compe­
t i t ion . ( 2 9 )  
Th e mos t  frequ e n t  c au s e  o f  t h e  school f e a r  i s  s e p -
a r a t ion a n x i e t y  - a fe a r  of l ea vi n g  t h e  p a r e n t s  ( 5 ) . Some 
c h i l dren f e e l  tha t p r e s c hool i s  a show of paren t a l  r e j e c -
t ion ( 2 9 ) . Thi s k i n d  o f  b a s i c fear ma n i f e s t s  i t s e l f  d i f -
feren t l y  a t  d i fferen t a ge s  a n d  can go underground du r i n g  
some period s . A t  s t i l l  l a t e r a ge s , t h e  l a ck of i n d epen-
d e n c e  and s ep a r a t ion a n x i e t y  m a y  show up as a refu s a l  to do 
homework , or go to s chool ( 5 ) . 
HOME AND SCHOOL COSTS 
Ma n y  peop l e  b e l i e v e  t h a t  t h e  n a tion c a n  afford u n i -
v e r s a l  p r e s chool a n d  d a y  c a r e  r e g a r d l e s s  of cos t . Th i s  i s  
not t ru e .  D a v i d  Gump e r t  ( 1 2 ) , Wa l l  S t r e e t  Journ a l  
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repor t e r , tol d  of fru s t r a t e d  a n d  a n gr y  paren t s  from coa s t  
to co a s t  i n i t i a t i n g  cou r t  sui t s  a s k i n g  s t a t e  a n d  l o c a l  
governmen t s  t o  supp l y  the educa tion a n d  c a r e  for whi ch t h e  
l a ws a l r e a d y  provi d e .  In ma n y  commun i t i e s ,  t h e  fru s t r a t i o n  
i s  ma gn i fi e d  i n  r e l a t ion t o  h a n d i capped c h i l dren due to 
l a ck of fun ds . 
A l t hough t h e r e  i s  s t i l l  l i mi t e d  r e s e a rch o n  dol l a r 
co s t s  of homi n g  versus s choo l i n g ,  experi men t s  wi t h  home 
vi s i to r  pro grams con duc t e d  by Phyl l i s  L e ve n s t e i n  ( 2 3 ) ,  
Sus a n  Gra y ( 1 1 )  a n d  o t hers pro v e d  t h e s e  programs to b e  
e ff e c t i ve a n d  l e s s  e xp e n s i ve t h a n  ou t -of-home progra ms . 
A l mo s t  i n va r i a bl e ,  home programs ha ve been found to cos t  
l es s  t h a n  p r e s c hool s  for d a y  c a r e  o f  comp a r a b l e  si z e .  
Exp e n s e s  for a qua l i t y  p r e s chool program h a s  b e e n  
e s t i ma t e d  a t  from $1 , 5 0 0  t o  $3 , 0 0 0  o r  more per chi l d  per 
y e a r .  On e program d i r e c t e d  b y  Uni ver s i t y  o f  Wi s co n s i n  
p s y cho l o gi s t s  R i ck Heber a n d  Howard G a r ber ( 1 4 )  for 
d epri v e d  Mi l waukee c h i l dren , cos t s  a bou t $5 , 0 0 0  y e a r l y p e r  
ch i l d .  
The cos t  per c hi l d  for home vi s i tors was exami n ed i n  
a fi ve- y e a r  study con du c t e d  a t  George P ea bo d y  Un i ver s i t y  
a t  N a s h vi l l e ,  Ten n e s s ee b y  Chri s topher B a rbra ck a n d  D e l l a  
Horton ( 2 ) .  Th e y  foun d  t h e  a v e r a g e  y e a r l y  cos t  per chi l d  
w a s  l es s  t h a n  $ 3 2 5. 
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F i n l a n d' s A n n i kk i  Suvi r a n t a  ( 3 2 )  p o i n t s  ou t tha t the 
cost value o f  s ervi c e s  in the home ( i n c l u d i n g  chi l d  c a r e )  
h a s  ri s en s o  s h a rp l y  t h a t women a r e  w e l l  a dv i s e d  t o  eva l ­
ua t e  c o s t s  a n d  ou tcomes before t a k i n g  ou t s i d e  emp l o ymen t .  
The h e a v y  turn over o f  d a y - ca r e  personnel wa s a t t r i bu t ed t o  
t h e  l e s s - than- comp e t i t i ve pa y .  
Most c o s t  e s t i ma t e s  for c h i l d  c a r e  i n clude empl o ymen t 
o f  a v a r i e t y  of care gi ver s ,  t e a chers a n d  a i d e s . The younger 
the c h i l dren , the more dema n d i n g  the j o b . Th e c a r e g i vers 
mus t  b e  m o t h e r ,  nur s e , orbi t e r ,  nutri t i o ni s t  a n d  p l a yma t e .  
I t  s e ems o n l y  l o g i c a l  t h a t t h e  p a r e n t ,  n o t  t h e  s ch o o l , 
shoul d b e  a cc ou n t a b l e  for a s suming the gr e a t e s t  respon s i ­
b i l i t y  for t h e  welfare o f  h i s  ch i l d .  
PRESCHOOL PROGRAMS 
Hodges a n d  Specker (1 7 )  h a v e  summa r i z e d  a number o f  
t h e  more sub s t a n t i a l  p r e s ch o o l  i n t erven t i o n  s tu d i e s  
d e s i gn e d  t o  i mprove t h e  i n t e l l e c t u a l  capabi l i t i e s  a n d  s cho-
l a s t i c  success of d i s a d va n t a ge d  c h i l dren . They i n clu d e : 
The In d i a n a  Proj e c t , whi ch focu s e d  on d epr i v e d  
Appa l a ch i a n whi t e  c h i l d ren f i v e  y e a r s  o f  a ge ,  wi t h  IQs i n  
t h e  r a n ge o f  5 0  t o  8 5 ,  showe d  a n  a v e r a g e  g a i n  o f  1 0 . 8  IQ 
p o i n t s  on t h e  S t a n fo r d  B i n e t  a n d  4 . 0  IQ p o i n t s  o n  t h e  P e a -
b o d y  P i c tu r e  Vocabu l a r y  T es t .  Th e chi l dr en were moved from 
an extreme l y  depr i ve d  envi ronm e n t  to good a v e r a g e  environ-
m e n t a l  c i rcums t a n c e s . On the o th e r  h a n d  c hi l dr e n  r e a r e d  i n  
r a t he r  a ve r a g e  circums t a n c e s  d i d  no t show a n  appr e c i a b l e  
I Q  ga i n  a s  a r e s u l t o f  b e i n g  p l a c e d  i n  a more c u l t u r a l l y  
e n r i ched e n v i ronme n t .  Jensen fo u n d  no group of chi l dr e n  
b e i n g  gi ven perman en t l y  s uperior I Q s  b y  m e a n s  of e n v i ron­
men t a l  mani p u l a t ion s ( 1 9 ) . 
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The Perry Pres chool Proj e c t  w a s  a l so con cern e d  w i t h  
d i sa d van t a ged pres chool c h i l dren wi t h  IQs between 5 0  a n d  
8 5 .  The program was a i med a t  m e e t i n g  s t u d e n t  n e e ds l a r ge l y  
i n  verba l prerequi s i t i e s  for f i r s t  grade l e a r n i n g  a n d  
i n vo l ve d  the paren t s  i n  t h e  program . There was a s i gni fi-
c a n t  g a i n  of 8 . 9  IQ poi n t s  a t  the end of pres chool ( 1 9 ) . 
PARENTING TRAINING 
Marga r e t  Lipchik ( 2 4 ) , who i s  t h e  Urba n  Servi c e  Corps 
A s s i s t a n t  i n  t h e  D i s t r i c t  of Col umbi a ,  d i r e c t e d  t h e  S a t ur-
d a y  S chool . I t  gave a sma l l  chi l d  t h e  oppo r t u n i t y  to 
a t t e n d  school vol u n t a r i l y  o n e  mor n i n g  a week wi t h  h i s  
mo t h e r  a n d  n e v e r  experi e n c e  fa i l u r e . The program i s  
d e s i gn e d  to h e l p  mo thers l ea r n  ma n y  o f  t h e  same a r t s  a n d  
games t h a t a r e  t a u g h t  to t h e  c h i l dren. The mo t h e r s  a r e  
p ro v i d e d  i n forma t io n  a bo u t  t h e  e a r l y s t a ges of a c h i l d' s  
d e velopm e n t  a n d  h a v e  the oppor t u n i t y  to d i s c u s s  a s p e c t s  
of b eh a vior whi ch con cern or p u z z l e  them . 
" A  promi s i n g  wa y of impro v i n g  u n d e r s t a n d i n g  of t h e  
r e l a t i o n s h i p  b e t ween s c hool a n d  t h e  hom e , a s  we l l  a s  t h e  
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l a rger commun i t y ,  the Sa turd a y  School for Mo t he r s  and Pre-
s c hool ers b r i d g e s  a gap when the p a ren t s  thems e l v e s  b e come 
p a r t  of the program . Earl y i d e n t i fi c a t ion o f  the c hi l -
dren ' s  p h y s i c a l  a n d  e mo t io n a l  probl ems can f a c i l i t a t e  
a dj u s t men t to the r e gu l a r  school program when su ch prob-
l ems a r e  t r e a t e d  i n  t i m e  ( 1 3 ) . "  
The number o f  fa i lures a n d  dropou t s  c a n  be r e du c e d  
a n d  more c h i l dren wi l l  b e  successful i n  s choo l i f  mo thers 
a r e  shown how to help t h e i r  c h i l dren wi t h  s chool r e spon -
s i bi l i t i e s  i n  t h e  home . 
Preschool educa t i on i n  t h e  Sovi e t  Un ion was 
r e s e a rched ( 3 5 ) . The fo l lo wi n g  sch edul e s  for ch i l d r en 
a ge s  t h r e e  mon th s  to five y e a rs show how the chi l dren ' s  
r e a r i n g  i s  tur n e d  o ve r  to t h e  e duca t i on a l  i n s t i tu t ion wh i ch 
i n  turn i s  con t ro l l e d b y  t h e  governme n t : 
SCHEDULE FOR CHILDREN OF THREE MONTHS TO ONE YEAR 
AT HOME: 
Wake up, feeding, get up 
Wake up, get up 
AT KINDERGARTEN: 
Arrival , inspection , un­
dressing, play in crib 
or on floor 
Lie down , sleep in fresh 
air 
Breakfast 
Play, activity 
3-6 months 
6-7 : 00 
7-8: 00 
7 : 30-9:30 
6-10 months 
6-7 : 00 
7- 8 :  00 
8-1 0 : 00 
10 months -
1 year 
6 : 30-7 : 00 
7-8 : 00 
7 : 30-8 : 3 0  
9 : 00-11 : 3 0  
AT KINDERGARTEN: (cont . )  
Lie down , sleep in fresh 
air 
Get up , feeding 
Get up, dinner 
Play, activity 
Sleep in fresh air 
Get up , feeding 
Get up, poldnik 
Get up , play, activity 
Lie down , sleep in fresh 
air 
Get up , feeding 
Parents take children 
AT HOME : 
Sleep 
Bathing, feeding 
Bathing, lie down 
Play , walk 
Bath, supper 
Sleep 
Feeding 
3-6 months 
9 : 3 0-1 0 : 00 
1 0-11 : 00 
11-1 : 00 
1-1 : 30 
1 : 30- 2 : 30 
2 : 30- 4 : 30 
4 : 30-5 : 30 
5 : 00 
6-7 : 30 
7 : 30- 8 : 3 0  
8 : 30-6 : 00 
11 : 30 
6-10 months 
1 0-1 0 : 45 
1 0 : 45-1 2 : 00 
12-2 : 00 
2-2 : 45 
2 : 45- 4 : 00 
4-6 :  00 
6-6 : 30 
6 : 00 
7 : 3 0- 8 : 00 
8 :  00- 6 :  00 
1 0 : 00 
SCHEDULE FOR THE TWO- TO- THREE-YEAR-OLDS 
AT HOME : 
G e t  up , mor n i n g  toi l e t  
IN THE KINDER GARTEN : 
A r r i v a l  of chi l d ren , i n sp e c t ion , p l a y  
Prep a r a t ion for b r e a kfa s t ,  breakfa s t  
Pl a y  i n  subgroups 
Prepa r a t ion for wa l k ,  wa l k  
R e turn from wa l k ,  u n d r e s s i n g ,  pl a y  
Prepa ra t ion for d i n n e r , d i n n e r  
Prepa ra tion for n a p , n a p  i n  o p e n  a i r  
A wa k en i n g  from n a p , a i r - wa t er pro c e dure , 
p l a y  
Prep a r a t ion for pol d n i k ,  pol dn i k  
Pl a y ,  a c t i vi t y  
Pl a y, go home 
1 1  
1 0  months -
l year 
9 : 00-11 : 30 
11 : 30-1 2 : 30 
1 2 : 30- 2 : 30 
2 : 30-4 : 00 
4- 5 : 00 
5- 6 : 00 
6 : 00 
6-7 : 0 0  
7-7 : 30 
8-6 : 30 
11 : 00 
6 : 3 0- 7 : 3 0 
7 : 0 0- 8 : 0 0 
7 : 5 0- 8 : 3 5 
8 : 3 5- 9 : 3 0  
9 : 1 5- 1 1  : 1 5  
1 1 : 1 5- 1 1 : 4 0 
1 1 : 4 0- 1 2 : 3 0  
1 2 : 3 0- 3 : 3 0 
3 : 3 0- 4 : 0 0 
4 : 0 0- 4 : 3 0 
4 : 3 0- 5 : 0 0 
5 : 0 0- 7 : 0 0 
A T  HOME : 
Pl a y  
Prepa r a t i o n  for supp e r , supper 
Prepa r a t i on for b e d  
S l eep 
SCHE D ULE FOR THE THREE- TO-FOUR- YEAR- OLDS 
AT HOME: 
G e t  up , mo r n i n g  t o i l e t  
IN THE KINDER GARTEN : 
A r r i v a l  o f  chi l d ren , inspe c t i on , p l a y  
Prep a r a t i on for b r e a kfa s t , b r e a kfa s t  
P l a y , prepa r a t i on for a c t i vi t i e s  
A c t i vi t i e s  
Prepara t i o n  for wa l k ,  wa l k  
Prepa ra t i on for d i n n e r , d i n n er 
Prepa ra t i on for s l e ep ,  sl e ep 
A wa k e n  from n a p , a i r - wa t e r  pro c e dur e , pl a y  
Prepara t i on for p o l d n i k ,  p o l d n i k  
Prepara t i on for wa l k ,  wa l k ,  g o  home 
AT HOME : 
P l a y  
Prep a r a t i on for supp e r , supper 
p e a c e ful p l a y ,  prepara t i on for b e d  
S l e e p  
1 2  
t i l l  7 : 3 0 
7 : 2 0 - 8 : 1 5  
8 : 1 5 - 8 : 3 0 
8 : 3 0 - 6 : 3 0 ,  
7 : 0 0 a . m .  
6 : 3 0- 7 : 3 0 
7 : 0 0 - 8 : 0 0 
8 : 0 0 - 8 : 4 5 
8 : 4 5- 9 : 1 5  
9 : 1 5 - 9 : 3 0  
9 : 3 0- 1 2 : 0 0 
1 2 : 0 0 - 1 2 : 4 5 
1 2 : 4 5 - 3 : 0 0 
3 : 0 0- 4 : 0 0 
4 : 0 0- 4 : 3 0 
4 : 3 0 - 7 : 0 0 
7 : 0 0 - 7 : 3 0  
7 : 3 0 - 8 : 0 0 
8 : 0 0 - 8 : 3 0 
8 : 3 0 -6 : 3 0  a . m. 
In Ja nua r y  a n d  Febru a r y , r e gu l a r  gymn a s t i cs i n  the morn i n g. 
In summer , o n e  a c t i vi t y :  musi c ,  n a ture wa t c hi n g ,  o r  wa t ch­
i n g  work o f  peopl e ,  r e a d i n g  a n d  s t o ri e s .  
SCHEDULE FOR THE FOUR-TO-FI VE- YEAR- OLDS 
AT HOME : 
G e t  up , morn i n g  t o i l e t  
IN THE KINDERGAR TEN : 
Arri v a l  o f  chi l dren , i n s p e c t i on , p l a y  
o n  du t y ,  mor n i n g  gymn a s t i c s  
6 : 3 0 - 7 : 3 0 
7 : 0 0 - 8 : 2 0 
IN THE KINDERGAR TEN : ( c on t . )  
Prep a ra t i on for breakfa s t ,  br eakfa s t  
Pl a y ,  prepa r a t i on for a c t i vi t i e s  
A c t i vi t i e s  
Prep a r a t i on for wa l k ,  wa l k  
Prep a ra t i on for d i n n e r ,  d i n n e r  
Prepa ra t i o n  f o r  n a p , n a p  
G e t  up , a i r - wa t e r  p r o c e d u r e , pl a y  
Prepa ra t i on for p o l dn i k , p o l d n i k  
Pl a y ,  prep a ra t i on f o r  wa l k ,  wa l k ,  go home 
AT HOME : 
P l a y  
Prep a ra t i on for s u pp e r ,  s upper 
Q u i e t  p l a y ,  prepara t i o n  for b e d  
S l eep 
8 : 2 0 - 9 : 0 0 
9 : 0 0 - 9 : 3 0 
9 : 3 0 - 1 0 : 0 0  
1 0 : 0 0- 1 2 : 1 5  
1 2 : 1 5 - 1 : 0 0 
1 : 0 0 - 3 : 0 0 
3 : 0 0 - 4 : 0 0 
4 : 0 0 - 4 : 1 5  
4 : 1 5- 7 : 0 0 
1 3  
7 : 0 0 - 7 : 3 0  
7 : 3 0 - 7 : 5 0 
7 : 5 0 - 8 : 4 5 
8 : 4 5 - 6 : 3 0 a . m .  
7 : 0 0 a . m .  
Col e en Kent Men l o ve ( 2 8 )  e a r n e d  her m a s t er's d e gr e e  
i n  e d u ca t i on from Bri gham Young Un i ve rs i t y  b y  d e v e l o p i n g  a 
program c a l l ed R e a d y ,  S e t  Go! I t  was p r e s e n t e d  a t  work-
shops to p a r e n t  groups wi t h i n  t h e  commun i t y . A t  t h e  work-
shop , p a r e n t s  co u l d  p u r c h a s e  the book R ea d y , S e t ,  Go! a n d  
s e l e c t  a c u rri c u l u m  a r e a  t h a t  i n t e r e s t e d  t h e  chi l d  a n d  the 
p a r en t . 
B e t t y e  C a l d we l l  s t a t e d t h a t  i f  a group o f  y o u n g  c hi l -
dren were s u rro u n d e d  wi t h  a careful l y  s e l e c t e d  s e t  o f  p l a y  
ma t eri a l s ,  t h e y  wo u l d  e v en t u a l l y  d i s cover for t h e ms e l ve s  
t h e  l a ws o f  c o l o r  mi x t u r e , form a n d  c on t o u r ,  persp e c t i ve , 
formal r h y t hm a n d  t o n a l  r e l a t i on s h i p s  a n d  b i o l o gi c a l  
growth . I t  c ou l d  a l s o b e  a s s u m e d  t h a t  a t  a s t i l l  earl i e r  
peri o d  a chi l d  wo u l d  l e a rn b o d y  c o n t ro l , e y e - h a n d  c o o r d i -
n a t i o n , the r u d i me n t s  o f  l a n g u a g e , a n d  s t y l e s  o f  problem 
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sol vi n g  i n  a n  e n t i r e l y  i n c i de n t a l  a n d  unp l a n n e d  way . ( 6 )  
Pa ren t s  do not wa n t  to l e a ve t h e i r  c hi l d' s  l ea r n i n g  up to 
such c h a n c e s . As more peop l e  ga i n  e xp e r i e n c e  w i t h  young 
ch i l dren t h e  con v i c t ion appe a r s  to b e  g a i n i n g  momentum tha t 
t h e  young chi l d  mu s t  b e  gu i de d  i n to me a n i n gful l ea r n i n g  
e n coun t e rs . 
O n e  of the s t ron g e s t  a r gume n t s  for t h e  i mpo r t a n c e  of 
the p a r en t s ' rol e  in t e a ch i n g  t h e  young chi l d  is t h e  con-
cept of mod e l i n g .  Chi l dren d e s i r e  to i mi t a t e ,  to cop y ,  a n d  
to re l a t e  to those clos e s t  a n d  mos t  i mpo r t a n t  to them - -
t h e i r  p a re n t s . P a r e n t s  a r e  respon s i b l e for the i n pu t s  t h e y  
con t rol . P a r e n t s  h a ve t h e  opportun i t y  to i nfluence t h e  
ch i l d ' s  p e rceptual experi e n c e s  from t h e  fi r s t  momen t  of 
b i r t h  ( 9 ) . 
Fu l l y  cogn i z a n t  of the rol e  o f  mo t h e r s  i n  e a r l y  chi l d­
hood de ve lopme n t ,  Ira Gordon d eveloped t h e  Flor i da P a r e n t  
Educa t ion Proj e c t , b y  w h i c h  mo t h e r s  a r e  i n s t ru c t e d  i n  s t i m -
u l a tion exerci s e s  for t h e i r  young ch i l d ren . The i n s truc-
tion i s  d e s i gn e d  to enhance the de ve lopmen t  of c h i l dren a n d  
i n cr e a s e  t h e  mo ther' s comp e t en c e  a n d  s e n s e  o f  perso n a l  
wor t h . One of the hopes of t h e  pro j e c t  wa s tha t the mo ther 
fi n d  h e r  experi e n c e  wi t h  her chi l d  so s a t i s f y i n g  that s h e  
con tinue t o  s e ek h e r  own w a y s  of r e l a t i n g  t o  the ch i l d . 
R e s e a r c h  by Eps t e i n  a n d  R a d i n  ( 8 )  i n d i c a t e d  tha t 
f a t h e r s  who i n c lude the chi l d  i n  con vers a t ion , ask t h e  chi l d  
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qu e s t ion s ,  a n d  verba l l y  s t i mul a t e  t h e  ch i l d ,  enha n c e  mo t i ­
va t ion o f  t h e  p r e s choo l e r  wh i ch i n  turn pos i t i ve l y  a ffe c t s  
t h e  co gn i t i ve fun c t ions . Thi s  pos i t i ve a t t e n t io n  from t h e  
fa ther pro du c e d  a d e s i r e  on the p a r t  of t h e  chi l d  to explore 
the e n vi ronmen t .  Th i s  was especi a l l y  t ru e  for bo y s . 
B l anchard a n d  B i l l e r  (1 9 7 0 )  s tu d i e d  the effe c t s  of low 
f a t he r  a va i l abi l i t y  ( l e s s  than s i x  hours a week) versus 
h i gh fa ther a va i l abi l i t y  a n d  foun d  t h a t  t ho s e  in hi gh f a t h e r  
a va i l a b i l i t y  homes surp a s s e d  t h e  o t h ers on a ch i e vement t e s t  
s cores . Rosenberg a n d  L a n d y  (1 9 6 8 )  sugge s t e d  t h a t t h e s e  
co gn i t i v e defe c t s  ma y e x t e n d  i n to a dul thood (1 6 ) . 
Vi s i t i ng Tea cher - Ea r l y  c h i l dhood r e s e a rcher Earl 
Schaefer (3 1 ) , who b e l i e v e s  the home usua l l y  is more effec­
t i ve in promo t i n g  the c hi l d' s  i n t el l e c tual growth than t h e  
pres chool , sugge s t e d  tha t t e a chers work once a w e e k  w i t h  
p a r en t s  of young c hi l dr e n  i n  the home ,  r a ther t h a n  bri n g  
t h e  c h i l dren to p r e s choo l . A program t h a t  t r a i n e d  paren t s  
t o  e duca t e  t h e i r  c h i l dren h a d  t h e  effe c t  of d i ffus i n g  i t s  
b en efi t s  to o t her c h i l dren i n  t h e  fami l y  a n d  throughout 
t h e  n e i ghborhood . In s t e a d  of offer i n g  e a r l y s choo l i n g  to 
a l l  c h i l dren , Dr . S c h a e f e r  s t a t e s , " w e  shou l d  b e  offe r i n g  
a l l  fami l i e s t ra i n i n g ,  m e t hods , ma t e ri a l s  a n d  consul t a t ion 
d e s i gn e d  to suppo r t  t h e i r  work a s  e duca tors . "  He c a l l e d  
for fami l y - c e n t er e d  i n s t e a d  o f  c h i l d - c e n t e r e d  progra ms . 
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Home a n d  School In s t i tu t e  - Paren t i n g  speci a l i s t  
Doro t h y  R i ch ( 3 0 ) , worki n g  on a p a r t - t i me b a s i s  a n d  w i t h  
l i t t l e  fin a n c i a l  suppo r t , con du c t e d  workshops a n d  i n s t i ­
tu t e s  for t e a ch ers , c a r e g i vers a n d  p a r e n t s  i n  t h e  Wa s h i n g-
ton ,  D .  C .  a r e a . She a n d  her col l e gu e s  con t i nu a l l y  worked 
to d e velop ma t er i a l s  who s e  a i m  wa s to bu i l d  s e l f- r e sp e c t  
i n  t h e  home a n d  to j o i n  t h e  home w i t h  t h e  s c hool i n  a com­
mun i t y  p a r t n e r ship i n  educa t ion . On e of Mr s .  Ri ch's mo t ­
toes w a s  a n  o l d  Chi n es e  pro verb , " A  good p a r e n t i s  wor t h  
t e n  thou s a n d  s chool ma s t e r s . '' In a s i m i l a r  program i n  
B e n ton Ha rbor , Michi gan , Andrews Uni ver s i t y  p s y cholog i s t  
Dr . Con r a d  R e i cher t a n d  commu n i t y  l ea d e r ,  Mrs . H e l en For d , 
t r a i n e d  gh e t to mo t h e r s  to h e l p  o t her w e l f a r e  mo thers l e a rn 
t h e  a r t s  o f  homemaki n g  a n d  effe c t i ve paren t i n g .  
F i n l a n d  - Dr. Meers ( 2 6 ) , t e s t i fy i n g  o n  t h e  1 9 7 1  
Javi t s - Mo n da l e  propo s a l  for wi d e - r a n g i n g  chi l d  c a r e , no t e d  
t h a t d a y  c a r e  a n d  pres choo l i n g  i s  expen s i v e  i f  i t  i s  t o  b e  
effe c t i ve . H e  poi n t e d  out t h a t when t h e  a dul t - to-chi l d  
r a t i o  go e s  up to e i gh t  to t e n  c h i l dr en to one care taker , 
c h i l dhood d i s t r e s s  i n cr e a s e s  a s tronomi ca l l y .  He sugge s t e d 
t h a t ra tios of e ven five c h i l dren to one c a r e t a k e r  m a y  
r e sul t i n  d e p erson a l i z a t ion o f  t h e  c h i l d .  
CHAPTER THREE 
PROCEDURES OF THE STUD Y  
The a u thor u s e d  t h e  follo wi n g  pro c e d u r e s  f o r  the 
s t u d y ;  a s t u d y  of the files of t h e  s t u d e n t s  who were hav­
i n g  a ca demi c probl ems as d ef i n e d  u n d e r  the Defi n i t i on of 
Terms i n  Chap t e r  On e ,  a n d  a s u rv e y  of preschoolers of the 
Onala ska School D i s t r i c t  t o  see wha t experi e n c e s  were b e i n g  
off e r e d  t h e m  a t  home . 
S T UDY OF S T UDENTS' A CA DEMIC FILES 
The s t u d e n t s  who were experi e n c i n g  a c a demi c probl ems , 
b u t  were n o t  h a n d i capped were u s ually s erv i c e d  u n d e r  Ti tl e 
I ,  a F ederal gran t .  Th e s e  s t u den t s' perma n e n t  f i l es were 
s t u d i e d  t o  di s cover if t h e y  had experi e n c e d  f a i l u r e  all 
t h r o u gh school . Fa i l u r e  c o n s t i t u t e d  below grade l ev el 
s c o r e s  on the S t anford A c h i ev em e n t  T e s t  compl e t e  ba t t er y  
a n d/ o r  a gra d e  of D o r  F i n  r e a d i n g ,  m a t h  a n d  E n gl i sh on 
the perma n e n t  record c a r d . 
There were s e v e n t y - f o u r  ( 7 4 )  s t u d e n t s ' r e c o r d s  
r e s e a r c he d , f o u r t e en p e r c e n t  ( 1 4 % )  w e r e  f i r s t  graders , 
n i n e t e en percen t ( 1 9% )  were s e c o n d  gra ders , fift een percent 
( 1 5% )  were third g r a d e r s , t welve p e r c e n t  ( 1 2 % )  were f o u r th 
grader s , twelve p e r c e n t  ( 1 2% )  were fif t h  gra d ers , t welve 
percen t ( 1 2% )  w e r e  s i x t h  grade rs , a n d  s i x t e en p e r c e n t  ( 1 6% )  
were s ev e n t h  g r a d e r s . Fif t y- n i n e  percen t ( 5 9 % )  were b o y s  
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a n d  f o r t y - o n e  p e r c en t ( 4 1 % ) were girls . The gra d e s  n umber 
of b o y s  a n d  g i rl s  were d i s tr i b u t e d  a s  f ollows : 
G r a d e  To tal B o y s  Girls 
1 1 0  4 ( 4 0 % )  6 ( 6 0% ) 
2 1 4  8 ( 5 7  % )  6 ( 4 3 % )  
3 1 1  8 ( 7  3 % )  3 ( 2 7 % )  
4 9 5 ( 5 6 % )  4 ( 4 4% )  
5 9 3 ( 3 3 % )  6 ( 6 7 % )  
6 9 7 ( 7  8 % )  2 ( 2 2% )  
7 1 2  9 ( 7  5% ) 3 ( 2 5% )  
To t a l s  7 4  (1 0 0% )  = 4 4  ( 5 9 % )  + 3 0  ( 41 % )  
The da t a  wa s coll ec t ed o n  t h e  School Diff i c ul t y  
R ep o r t  form (App e n d i x  B ) . The d a t a  coll e c t e d  b y  s t u d e n t  
b y  gra d e  i s  i n  Tabl e 1 .  The compo s i t e  of t h a t  d a t a  i s  
shown i n  Tabl e  2 .  Table 3 shows t h e  P e r c en t a g e  of Years 
B el o w  Gra d e  Level by gra d e s  of boys and g i rls . The sum-
mary of t h i s  d a t a  is as foll o ws : 
All Gra d e s  1 0 0% 9 9 - 5 0% 4 9 - 2 5% 0% 
( 1 - 7 )  Fa i l u re F a i l u r e  F a i l u r e  Fa i l u r e  
B o ys 1 0  ( 1 4% )  21 ( 2 8 % )  9 ( 1 2% )  1 ( 1 % )  
G i rl s  5 �) 1 4  ( 1 9% )  5 ( 7 % )  2 ( 3 % )  
( 7 4 )  1 5  ( 2 0% ) 3 5  ( 4 7% )  1 4  ( 1 9% )  3 ( 4 % )  
Of t h e  s ev en t y -four ( 7 4 )  chil dren s t u d i e d , s i x t e en 
( 1 6 )  b o y s  were r e t a i n e d ,  which equals t wen t y- t w o  p e r c e n t  
( 2 2% )  o f  t h e  children . Thr e e  g i rl s  were r e t a i n e d  wh i ch 
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c o n s t i t u t e d  f o u r  p e r c e n t  ( 4%} of t h e  children . The t o t al 
n umber of r e t en t i on s  was n i n e t e en (1 9 )  whi c h  r epr e s e n t s  
t wen t y - s i x  perc e n t  ( 2 6%} of the children s t u d i ed . 
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TABLE 1 
SCHOOL DIFFICULTY REPORT 
Grades/Stanford Achievement Tests 
S=Satisfactory , a t  grade level X=D's and F's in Reading, Math & English 
G=Girl Present 
Name B=Boy Grade K 1 2 3 4 5 6 7 Retained 
1 G 1 X/ X/X 
2 B 1 S/ X/X 
3 B 1 X/ X/X 
4 B 1 X/ X/X 
5 G 1 S/ S/ 
6 B 1 S/ X/X 
7 G 1 S/ S/S 
8 G 1 S/ S/S 
9 G 1 S/X S/X 
1 0  G 1 X/X 
1 1  G 2 S/X S/X X/X 
1 2  B 2 S/ S/S S/S 
13 B 2 S/X S/X S/S 
14 G 2 S/S S/S S/S 
1 5  G 2 S/ S/X X/X 
1 6  B 2 S/ S/S X/X 
1 7  B 2 S/S X/X 
18 B 2 S/ X/X 
1 9  G 2 X/ X/S 
2 0  B 2 S/S X/X 
21 B 2 X/ /X X/X R-K 
22 G 2 S/ S/X X/X R-2 
23 G 2 S/ S/S S/X 
24 B 2 S/ X/X X/X R-2 
25 G 3 X/ X/ /X 
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TABLE 1 
SCHOOL DIFFICULTY REPORT 
Grades/Stanford Achievement Tests 
S=Satisfactory, a t  grade level X=D' s and F' s in Reading, Math & English 
G=Girl Present 
Name B=Boy Grade K 1 2 3 4 5 6 7 Retained 
26 B 3 S/ S/S 
2 7  B 3 S/ S/S S/S S/S R-3 
2 8  G 3 X/S R-3 
29 G 3 S/ S/S S/X X/X 
30 B 3 S/S S/S X/S X/S 
31 B 3 S/ S/X X/X X/X R-3 
32 B 3 S/S S/S S/X S/S 
33 B 3 S/ S/S X/X X/S 
34 B 3 S/X X/X S/X R-3 
35 G 4 X/ S/X X/X X/X R-4 
36 B 4 X/X X/X X/X X/X X/X R-1 
3 7  B 4 X/ X/S X/X X/X S/X 
38 G 4 X/S S/S S/S X/X S/X 
39 B 4 S/X X/X X/X X/X X/X R-2 
40 B 4 S/ S/X S/S X/X 
41 B 4 S/X X/X X/S X/X X/X R-1 
42 G 4 S/X S/X S/X S/X 
43 G 4 S/S S/S S/S S/X 
44 G 5 X/ S/ S/S S/S S/S X/X 
45 B 5 X/X X/X X/X X/X X/X X/X R-K 
46 B 5 S/ X/X X/X X/X X/X X/X R-2 
47 B 3 S/ S/X X/X X/X R-3 
48 B 5 X/ S/X X/X X/X X/X X/X R-2 
49 G 5 S/X 
50 G 5 S/ S/S S/S S/S X/X X/X 
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TABLE 1 
SCHOOL DIFFICULTY REPORT 
Grades/Stanford Achievement Tests 
S=Satisfactory, at grade level X=D's and.F ' s  in Reading, Math & English 
G=Girl Present 
Name B=Boy Grade K 1 2 3 4 5 6 7 Retained 
51 G 5 S/X X/X X/X 
52 G 5 S/ S/S S/X X/S S/S X/S 
53 G 5 S/ S/X S/X S/S S/X S/X 
54 G 6 X/ X/X X/X X/X X/X X/X X/X 
55 B 6 X/ S/X S/X X/X X/X X/X X/X 
56 B 6 X/ X/ X/ X/X 
57 B 6 S/ S/X X/X X/X S/X S/X X/X 
58 B 6 S/X X/X S/X X/X S/X S/X 
59 B 6 S/S S/ S/S S/X S/X S/X 
60 G 6 /S S/ S/ S/ S/ S/X S/X 
61 B 6 S/X S/X S/S X/X X/S X/X X/X R-3 
62 B 7 S/X 
63 B 7 S/S S/X S/X S/X S/X S/X 
64 G 7 S/ X/ X/ X/ S/ X/ S/X 
65 G 7 S/X S/S S/X S/X S/S S/S S/X 
66 G 7 S/ S/X S/X S/X S/X S/X S/X 
67 B 7 S/X X/X S/X S/X S/X S/X R-3 
68 B 7 S/S S/S S/S S/X X/X 
69 B 7 X/X S/X S/S S/S S/X S/X S/S S/X 
70 B 7 S/ S/S S/X S/X S/X S/X S/S S/X 
71 B 7 X/ S/X S/S S/S X/X S/ X/X 
72 B 7 S/X S/X X/S S/X S/X S/X X/X 
73 B 7 S/X S/S S/X S/X S/X S/X S/X R-1 
74 B 6 S/S S/S S/S S/S S/X S/X 
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TABLE 2 
SCHOOL DIFFICULTY REPORT 
DATA COLLECTION 
s = At grade level X = Below grade level 
Present 
Name Boy Girl Grade K 1 2 3 4 5 6 7 Comment 
1 x 1 x x 100% 
2 x 1 s x 50% 
3 x 1 x x 1 00% 
4 x 1 x x 100% 
5 x 1 s s 0% 
6 x 1 s x 50% 
7 x 1 s s 0% 
8 x 1 s s 0% 
9 x 1 x x 1 00% 
1 0  x 1 x 50% 
11 x 2 x x x 100% 
12 x 2 s s s 0% 
1 3  x 2 x x s 67% 
1 4  x 2 s s s 0% 
1 5  x 2 s x x 67% 
16 x 2 s s x 33% 
1 7  x 2 s x 33% 
18 x 2 s x 33% 
1 9  x 2 x x 67% 
20 x 2 s x 33% 
21 x 2 x x x Repeated K 1 00% 
22 x 2 s x x Repeated 2nd 67% 
23 x 2 s s x 33% 
24 x 2 s x x Repeated 2nd 67% 
25 x 3 x x x x 100% 
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TABLE 2 
SCHOOL DIFFICULTY REPORT 
DATA COLLECTION 
S = At grade level X = Below grade level 
Present 
Name Boy Girl Grade K 1 2 3 4 5 6 7 Comment 
26 x 3 s s 0% 
27 x 3 s s s s Repeated 3rd 0% 
28 x 3 x Repeated 3rd 25% 
29 x 3 s s x x 50% 
30 x 3 s s x x 50% 
31 x 3 s x x x Repeated 3rd 75% 
32 x 3 s s x s 25% 
33 x 3 s s x x 50% 
34 x 3 x x x Repeated 3rd 75% 
4 7  x 3 s x x x Repeated 3rd 75% 
35 x 4 x x x x Repeated 4th 80% 
36 x 4 x x x x x Repeated 1st 100% 
3 7  x 4 x x x x x 100% 
38 x 4 x s s x x 60% 
39 x 4 x x x x x Repeated 2nd 100% 
4 0  x 4 s x s x 40% 
41 x 4 x x x x x Repeated 1st 100% 
42 x 4 x x x x 80% 
43 x 4 s s s x Moved into 4th 2 0% 
44 x 5 x s s s s x 33% 
45 x 5 x x x x x x Repeated K 1 00% 
46 x 5 s x x x x x Repeated 2nd 83% 
48 x 5 x x x x x x Repeated 2nd 100% 
49 x 5 x Moved into 5th 17% 
50 x 5 s s s s x x 33% 
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TABLE 2 
SCHOOL DIFFICULTY REPORT 
DATA COLLECTION 
S = At grade level X = Below grade level 
Present 
Name Boy Girl Grade K 1 2 3 4 5 6 7 Comment 
51 
52 
53 
54 
55 
56 
57 
x 
x 
x 
58 x 
59 x 
x 
x 
x 
x 
6 0  x 
61 x 
74 
62 
63 
64 
65 
66 
6 7  
6 8  
x 
x 
x 
x 
x 
69 x 
7 0  x 
71 
72 
73 
x 
x 
x 
x 
x 
x 
5 
5 
5 
6 
6 
6 
6 
6 
6 
6 
6 
6 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
x x x 
s s x x s x 
s x x s x x 
x x x x x x x 
x x x x x x x 
x x x x 
s x x x x x x 
x x x x x x 
s s s x x x 
s s s s s x x 
x x s x x x x 
s s s s x x 
50% 
50% 
6 7% 
1 00% 
100% 
57% 
86% 
86% 
43% 
Moved into 5th 29% 
Repeated 3rd 86% 
29% 
X Moved into 7th 12% 
s x x x x x 
s x x x s x x 
x s x x s s x 
s x x x x s x 
X X X S S X Repeated 3rd 
s s s x x 
x x s s x x s 
s s x x x x s 
x 
x 
x x s s x x x 
x x x x x X X Repeated 1st 
x s x x x x x 
63% 
63% 
50% 
63% 
50% 
25% 
63% 
63% 
63% 
88% 
75% 
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TABLE 3 
PERCENTAGE OF YEARS BELOW GRADE LEVEL 
Grade 1 1 00% 50% 0% Retained 
Boys 2 2 0 0 
1 0  
Girls 2 1 3 0 
Grade 2 1 00% 67% 33% 0% Retained 
Boys 1 2 4 1 2 
14 
Girls 1 3 1 1 1 
Grade 3 100% 75% 50% 25% 0% Retained 
Boys 0 3 2 1 2 4 
11 
Girls 1 0 1 1 0 1 
Grade 4 100% 80% 60% 40% 20% 0% ReCained 
Boys 4 0 0 1 0 0 3 
9 
Girls 0 2 1 0 1 0 1 
Grade 5 100% 83% 67% 50% 33% 1 7% 0% Retained 
Boys 2 1 0 0 0 0 0 4 
9 
Girls 0 0 1 2 2 1 0 0 
Grade 6 1 00% 86% 71% 57% 43% 29% 14% 0% Retained 
Boys 1 3 0 1 1 1 0 0 1 
9 
Girls 1 0 0 0 0 1 0 0 0 
Grade 7 1 00% 88% 75% 63% 50% 38% 25% 1 2% 0% Retained 
Boys 0 1 1 4 1 0 1 1 0 2 
1 2  
Girls 0 0 0 2 1 0 0 0 0 0 
All Grades 100% Failure 99-50% Failure 49-25% 24% Failure 0% Retained 
Boys 1 0  21 9 1 3 1 6  
74 
Girls 5 1 4  5 2 4 3 
1 5  (20%) 35 (47%) 14 (19%) 3 (4%) 7 (9%) 1 9  (26%) 
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The s e c o n d  p a r t  of t h e  s t u d y  c on d u c t ed was a s u rv e y  
of preschool e r s , a ge t wo thro u gh f iv e ,  i n  t h e  Onala ska 
School Di s t r i c t  # 3 0 0  of Wa s h i n g t o n  s ta t e .  The purpose of 
t h e  s u rve y  wa s t o  d i scover the n umber of p r e s choolers i n  
t h e  Onala ska School D i s t r i c t , a n d  t o  d e t ermi n e  t h e  n e e d s  
a s  i d e n t i f i e d  o n  Appen d i x  C .  
There were e i g h t  q u e s t i on s  on the f o rm . Each q u e s-
t i on was s t a t e d i n  a manner tha t i t  c o u l d  b e  a n s w e r e d  y e s  
o r  n o . I t  took some r e s e a rch t o  d ev elop a form t h a t  would 
allow respon s e s  for more than on e c h i l d  p er s h ee t .  Th e 
col umn i d ea work e d  well (Appen d i x  C ) . 
One of t h e  q u e s t i on s , n u mber e i gh t  was poorly s t a t ed ,  
t h e  respon s e s  were n o t  appl i c a bl e .  I t  was a s ked wi th a 
r eference t o  s p e c i a l  e d u c a t i on programs for t h e  h a n d i cappe d .  
Paren t s  i n t e rpr e t e d  special e d u c a t i on programs t o  mean 
d a n c i n g  l e s s o n s , m u s i c  l e s s o n s , h i gh school child-develop-
m e n t  preschool proj e c t  a n d  o ther s u ch programs . 
f rom qu e s t i on e i g h t  was n o t  val i d .  
The d a t a  
On e t h o u s a n d  s u rve y  form s  were s en t  o u t ,  o n e  f orm t o  
ev ery boxh older i n  t h e  Onala ska School D i s t r i c t .  The form 
was a t t a ch e d  to the school d i s t r i c t ' s  monthly n ewsle t t e r . 
Only t w e n t y-five ( 2 5 )  forms were r e t u rn e d . In t h i r t y  ( 3 0 )  
m i n u t e s , t h i r t e e n  ( 1 3 )  f o rm s  were f i ll e d  b y  phon e .  Us i n g  
p r ev i o u s  y e a r s' k i n derga r t en c o un t ,  i t  wa s e s t i m a t e d  tha t 
t h e r e  were a b o u t  t wo h u n dr e d  pres chool er s , a ge s  t wo t h r o u gh 
f i v e , i n  t h e  d i s t ri c t . 
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Of t h e  t w en t y-five s u bj e c t s  s u rv e y e d , f o r t y- e i gh t  
percen t ( 4 8 % )  were b o y s  ( 1 2 ) , a n d  f if t y - t wo p e r c en t ( 5 2 % )  
were girls ( 1 3 ) . The a g e  t wo gr o u p  h a d  2 4 %  of t h e  chil-
dren , a g e  t h r e e  h a d  2 4% ,  a g e  f o u r  had 3 6% a n d  a ge f i v e  h a d  
1 6% .  I t  wa s p o s s i bl e  t h a t ma n y  pa ren t s  d i d  n o t  r e g a r d  
t h e i r  f i v e  y e a r  old a s  a preschooler s i n c e  t h e  c h i l d  wo uld 
en t er kindergarten in t h e  Fall . 
The n umber of s t u d e n t s  hav i n g  h a d  h e a r i n g  t e s t s  wa s 
t wo ( 8 % ) , whi l e  9 2% h a d  n o t  h a d  h e a r i n g  t e s t s . E i gh t y  per-
c e n t  ( 8 0% )  of the pr e s ch o ol e r s  h a d  n o t  had v i s i o n s  t e s t s . 
N i n e t y- s i x  percen t ( 9 6% )  of t h e  pres choolers d i d  n o t  
e xh i b i t a n y  major speech problems . B ec a u s e  of t h e s e  f i n d-
i n gs, a h e a r i n g ,  v i s i on a n d  spe ech s c r e en i n g  s es s i o n  h a s  
b e e n  off e r e d  f r e e  t o  p r e s choolers t h e  p a s t  t wo y ea r s . 
Seven t y- t wo p e r c e n t  ( 7 2 % )  of t h e  pres choolers h a d  
b e e n  checked b y  a ph y s i c i a n  i n  t h e  p a s t  y ea r .  I t  a pp e a r e d  
t h a t  t h e  h e a l t h  mobi l e  (minimal f e e s  w h e n  a bl e  t o  p a y )  h a d  
h elped r a i s e  t h e  i mmun i z a t i on l ev el t o  n i n e ty- two p e r c e n t  
( 9 2% ) . 
Onl y t h i r t y- t wo p e r c e n t  ( 3 2 % )  of t h e  chil d r e n  h a d  
ev er b e e n  t o  t h e  d e n t i s t  f o r  a che ck-up o r  work . From t h e  
r e spon s e s , i t  was f el t  t h a t  a d e n tal i n t r o d u c t i on proj e c t , 
" Me e t  t h e  D e n t i s t " ,  was n e ed e d . There a r e  some l o c a l  den-
t i s t s t h a t  have o n - g o i n g  programs w i t h  s ch o ol childr e n . A 
program s h o ul d  also b e  s e t  up f o r  the preschool ers . 
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S i x t y- fo u r  percen t ( 6 4 % )  o f  t h e  s t u d e n t s  w i l l  b e  s e n t  
t o  some t y p e  o f  preschool when t h e y  a r e  o l d  e n o u gh . Th e 
s t u d e n t s  tha t were n o t  b e i n g  s e n t  t o  preschool were from 
l a r ge fami l i es o r  deprived fami l i e s .  
In t h e  t h i r d  s e c t i o n  o f  t h i s  s t u d y , t h e  r e s o u r c e s  
u n d e r  t h e  h e a d i n g  o f  ' Presch oo l s '' w e r e  s e a r c h e d . Th e i n for-
m a t i o n  t o l d  o f  ma n y  d i fferen t t y p e s  o f  programs t h a t have 
b e e n  going on the p a s t  t e n  y e a r s . When t h e  da t a  u n d e r  t h e  
h e a d i n g  " Pr e s ch oo l s "  wa s s t u d i e d  i t  wa s s t a t e d  o f t e n  tha t 
t h e  c h i l dren ' s  n ee d s  were n o t  b e i n g  m e t , b u t  v e r y  l i t t l e  
c o u l d  b e  fo u n d  a b o u t  paren t s  m e e t i n g  t h e  n e e d s  t h r o u gh 
t e a ch i n g  i n  t h e  home . 
Th e s e a r c h  wa s t u r n e d  from t h e  preschool theme t o  t h e  
" Wa y s  t o  H e l p  Y o u r  Ch i l d  L e a r n "  theme . 
l i ca t i on s  wri t t en o n  t h i s  t h em e . ( 3 4 )  
There a r e  ma n y  pub-
A l t ho u gh m a n y  g o o d  
a c t iv i t i e s  w e r e  f o u n d  i n  t h e s e  r e s o u r c e s , t h e r e  w a s  n o t h i n g  
t o  prepa re a n d  e n c o u r a g e  t h e  p a r e n t  t o  carry o u t  t h e  a ct iv-
i t i es for t h e  preschool ers . I t  s e em e d  t h a t  i t  was a s s u m e d  
t h a t paren t s  u n d e r s t o o d  chi l d  devel opmen t s t a ge s  a n d  w e r e  
a b l e t o  c a r r y  o u t  t h e  t ea ch i n g  a c t iv i t i e s . There w a s  l i t t l e  
o r  n o  reference t o  pa r e n t  a t ti t u d e  whi l e  performi n g  t h e s e  
d u ti e s . 
F i n a l l y  t h e  theme o f  " Pa r e n t  Tra i n i n g "  b egan t o  
app e a r . B y  r e s e a r c h i n g  under t h i s  t h em e , t h e  d e s i r e d  l i t -
era t u r e  a n d  r e s e a rch d a t a  was fo u n d . P a r e n t  Tra i n i n g  i s  a 
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n ew i d ea i n  t h e  e d u c a t i o n  f i el d  a n d  t h e r e  i s  l i t tl e  r e s e a r ch 
d a t a  a v a i l a bl e .  The d a t a  t h a t i s  a v a i l a bl e  s e em s  v e r y  prom-
i s i n g .  I t  wa s t h e  ma i n  i d e a  d e s i r e d  t o  b e  expr e s s e d  i n  
t h i s  pape r .  The diff e r e n c e  b e t we en t h i s  program a n d  o t hers 
r e s e a r c h e d  was the involv ement of t h e  preschooler and the 
parent in cla s s e s  a t  the same t i m e, s o  i t  i s  a j o i n t  expe-
r i en c e . The p a r e n t  l e a r n s  so t h a t h e / s h e  ma y c a r r y  o u t  t h e  
a c t i v i t i e s  a t  h o m e  wi t h  all t h e  f a m i l y  a n d  ev en n e i ghbor 
preschoolers . 
CHAPTER FOUR 
PRESCHOOL FOR PARENTS 
The da t a  from t h e  s t u d i es in Chapter Thr e e  showe d  
tha t s i x t y - e i gh t  percen t ( 6 8% ) of t h e  children were hav i n g  
a ca demi c probl ems a t  l ea s t  half of all t h e i r  school y e a r s . 
If t h e  child h a s  a ca d emi c problems s i n c e  t h e  b e g i n n i n g  of 
h i s  s ch o ol c a r e er , i t  i s  a s s u m e d  t h e  p r e s e n t  preschool pro­
grams are n o t  m e e t i n g  the children ' s  n ee d s . 
A s  s t a t e d  prev i o u sl y ,  t h e  op t i mal envi ronm e n t  for t h e  
y o u n g  child i s  o n e  i n  wh i ch t h e  child i s  c a r e d  f o r  i n  h i s  
o wn home i n  t h e  c o n t e x t  of a warm , c on t i n u o u s  emoti onal 
r ela t i onship w i t h  h i s  own p a r en t s  u n d e r  condi t i o n s  of var-
i e d  s e n s o r y  i n p u t .  The c h il d ' s  p a r e n t s  m u s t  b e  a bl e  t o  
prov i d e  a s t a bl e  a n d  warm i n t erpersonal rel a t i onship a s  well 
a s  t h e  proper l e a r n i n g  envi ronmen t .  Th i s  pla c e s  a gr e a t  
respon s i b il i t y  upon pa r e n t s  a n d  a s s um e s  t h a t t h e y  p o s s e s s  
o r  will q u i ckl y a cq u i r e  all t h e  t a l e n t s  n ec e s s a r y  t o  c r e a t e  
a n  o p t i mal l ea r n i n g  env i r o nm en t ( 6 ) . 
P a r en t s  c a n  develop t h e  t a l e n t s  n e c e s s a r y  a n d  m o s t  
paren t s  a r e  will i n g  t o  d o  wha t i s  n e c e s s a r y  t o  crea t e  t h e  
proper developme n t a l  env i r o nmen t ,  t o  prov i d e  t h e  b a s i c  
e s s e n t i al s  of ph y s i cal , p s y chologi cal , a n d  c o gn i t i v e  devel­
opme n t  for t h e i r  children . 
3 2  
There i s  a n e e d  for means b y  wh i ch p a r e n t s  a r e  shown 
h o w  t h e y  can develop the t a l en t s  n e c e s s a r y  t o  t r a i n  chil­
dren t o  engage in the k i n d  of behav i o r  tha t t h e  paren t s  
regard a s  a cc ep t able o r  d e s i rabl e .  Th e s e  a r e  t i m e s  when 
paren t s  a r e  s o  ov e r wh elmed wi t h  t h e i r  own f e e l i n g  of depr e s ­
s i on a n d  i n a d e q u a c y  t h a t b ehavior t owards t h e  child i s  
l a rgely d e t ermi n ed b y  t h e  n e e d s  of t h e  momen t -- ra t h e r  
t h a n  by a n y  clear pla n  abo u t  h o w  t o  b r i n g  u p  children . 
A P r e s ch o ol For P a r en t s  (P . F . P . )  would s e rv i c e  chil-
dren a ge s ,  t h re e ,  f o u r  and f i v e . Children , who a r e  from 
d eprived e nv i ronmen t s  o r  who s e  p a r e n t s  work , would b e  a bl e  
t o  spend t h r e e  h o u r s  per da y i n  t h e  s ch o ol . The s t u d e n t s  
would b e  e xpo s e d  t o  m e a n i n gf ul f i r s t - h a n d  l e a r n i n g  expe-
r i e n ce s .  Paren t s  would b e  able t o  come i n  for e i ther t h e  
morn i n g  or a f t ernoon s e s s i on . The same t o p i c  of c o n c ern 
would b e  covered for a whol e week s o  t h a t p a r e n t s  would 
h ave a chance to get i n t o  t h e  a ct i v i t y . 
On e of t h e  f i r s t  t h i n gs t o  b e  c ov e r e d  would b e  t h e  
b a s i c  p r i n ci pl es o f  c h i l d  developmen t .  Paren t s  n e e d  t o  b e  
famil i a r  wi t h  e a rl y  childhood d ev elopmen t principl e s , s o  
t h e y  c a n  b e  eff e c t i v e  i n  s el ec t i n g  a n d  a dmi n i s t er i n g  
a c t i v i t i e s t h a t conform t o  t h e s e  b a s i c  principl es . Paren t s  
s h o u l d  b e  a wa r e  of a child' s f u n da m e n t a l  n e e d s . The b a s i c  
p h y s i cal , s o c i al a n d  emo t i o n al n ee d s  m u s t  b e  m e t  before a n y  
l ea r n i n g  c a n  t a k e  pla c e .  
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Todd a n d  Heefenan ( 3 3 )  s t a t e d  t h e  foll o wi n g  very 
gen eral chara c t e r i s t i c s and special n e e d s  of t h r e e- , four-
a n d  f i ve- y e a r- ol d  chil dren : 
ASPECTS OF DEVELOPMENT OF PRESCHOOL CHILDREN 
A G E  
Three year 
old 
NEED 
Physical 
Social 
Emotional 
Intellectual 
AB ILITIES 
Balances erect 
Alternates feet 
Stands on one 
foot 
Developing 
Learning to 
share 
Sensitive to 
Shows self­
control 
Proud of what 
he makes 
Developing 
independence 
Is a ttentive 
to words 
IMPLICATIONS 
Falls of ten 
Climbs stairs 
Learns to hop 
Jumps , walks and runs 
wi th music; unbuttons 
buttons; rolls ball , 
throws underhand; 
toilets self during 
day; talks, eats by 
self 
Shares toys; not able 
to share workspace; 
brings possessions to 
share in a communi ty 
activity 
Tries to please and 
conform; feels sym­
pathetic; likes simple 
guessing; enjoys dress­
ing up; uses the term 
"we" more 
Rests for ten minutes; 
waits until it is 
time; takes turns 
Likes to display his 
work 
Can be self-motivating; 
can leave mother more; 
plays by himself 
Responds to adults 
suggestions; likes to 
talk with adults; lis­
tens longer to stories; 
enjoys praise and sim­
ple humor 
A GE 
Four year 
old 
NEED 
Special Needs 
Physical 
Social 
Emotional 
Intellectual 
A B I LI TIES 
Compares t:wo 
objects 
Participates in 
planning 
3 4  
IMPLICATIONS 
Builds a three-block 
bridge; points out 
objects in a picture 
Talks about proposed 
plans; tries out words 
dramatically 
Needs mother love, guidance in working 
with others , opportunity to use big 
muscles. 
Climbs easily 
Actively runs, 
jumps , hops 
Has more motor 
control 
Has more 
coordination 
Continuing 
sensi ti vi ty to 
people 
More cooperative 
Goes out of 
bounds 
Is learning 
limits 
Experiments with 
words 
Learns to use a fire­
man's pole 
Covers more ground 
Learns to skip; saw; 
cuts on a line; throws 
overhand 
Talks and eats, talks 
and plays 
Quotes parents as 
authori ties; dislikes 
isolation from group; 
learns to express 
sympathy; likes to 
dress up and play 
dramatically 
Plays with small group 
Likes to brag; likes 
freehand drawing (not 
coloring books) 
Likes to go on excur­
sions; runs ahead, but 
waits on corner; inter­
ested in rules; plans 
ahead with adults; 
acts silly if tired 
Makes up words and 
rhymes; likes new 
words , big ones 
Asks "Why?" and Runs a topic to the 
"How?" ground; likes to have 
explanations 
Likes to imagine Does much dramatic play; 
learns to distinguish 
fact and fancy 
A GE 
Five year 
old 
NEED 
Special Needs 
Physical 
Social 
Emotional 
Intellectual 
Special Needs 
A B ILI TIES 
Has fluid 
thought 
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IMPLICATIONS 
Interested in death; 
changes title of his 
drawings as he draws 
Needs a listening ear for his constant 
talking, an opportunity to test himself 
out in relation to other people and his 
own physical skills, assurance that he is 
loved and valued . 
Has more motor 
control 
Crosses street 
safely 
Has more eye­
hand 
Is social 
Poised and in 
control 
Proud of what he 
has and does 
Likes to have 
rules 
Able to sit longer 
Explores neighborhood; 
does simple errands 
Learns to lace shoes; 
learns to use overhead 
ladder; learns left 
from right 
More cooperative play; 
gets along well in 
small group; conforms 
to adult ideas; asks 
adult help 
Likes to save and dis­
play his work 
Learns wha t  is right to 
do and say 
Interests widen Recognizes some numbers 
and letters; interested 
in the clock and time 
Thinks correctly Asks "What?" and "How? "; 
learns his address and 
telephone number 
Has purpose Draws wha t  he has in 
mind at the moment 
Is flexible Is not concerned with 
inconsistencies 
Needs encouragement , ample praise, warmth 
and great patience from adults with wise 
guidance; Opportunity for plenty of 
activi ty , equipment for exercising large 
muscles; Opportunity to do things for 
himself, freedom to use and develop his 
own powers; Opportunity to learn about 
his world by seeing and doing things . 
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P a r e n t s  would a l s o  b e  expo s e d  t o  films , l e c t u r e s ,  a n d  
l i t e r a t u r e  abo u t  child d ev elopme n t .  G u e s t  speaker s ,  s u ch 
a s  child psychol o g i s t s  from t h e  c olle ges , s o c i al workers 
d e a l i n g  in child pro t e c t i o n , regi s t e r e d  n u r s e s ,  d o c t ors , 
would a q u a i n t  t h e  p a r en t s  wi t h  c h i l d  developmen t .  
A p a r t i cular s t r e n g t h  of t h e  P . F . P .  program i s  a v a i l­
abili ty o f  pa r e n t s  t o  b e  a bl e  t o  obs erve t h e  s t a ge s  o f  
devel opme n t  o f  the chil dren i n  t h e  s c hool . The s t u de n t s' 
behav i or could b e  compa r e d  wi th t h e  p a r e n t s' own c h i l d ' s  
b eh a v i o r  devel opme n t .  
O n c e  t h e  paren t s  were i n t r o d u c e d  t o  t h e  s t a g e s  o f  
child developme n t ,  t h ey c o u l d  s e l e c t  a n d  a dm i n i s t e r  a c t i v -
i t i e s . The p a r e n t  c o u l d  check over the a c t i v i t i e s b e i n g  
offered i n  t h e  pres chool . The p a r e n t  t h en c o u l d  check a 
few t h a t  app e a r  t o  b e  on t h e i r  own chil d ' s  l e a rn i n g  l evel . 
Thi s  che cki n g  could b e  d o n e  by a d mi n i s t e r i n g  t h e  a c t iv i ty 
wi th a c h i l d  o r  group o f  childre n . 
Wh e n  the p a r e n t  h a d  s el e c t e d  an a c t i vi ty t h a t  would 
i n t e r e s t him and his ch i l d , h e  would prepa re the ma t e r i al s  
n e e d e d  fo r t h e  a c tivi ti e s  selec t e d .  A t  t i m e s  t h i s  mi gh t 
m e a n  crea t i n g  n ew games a n d  ma t e ri als from i d e a s  presen t e d  
i n  books . Once t h e  p a r e n t  became comfo r t a ble , he c o u l d  
develop vari a t i on s  o n  s ug g e s t e d  a c tivi t i e s , o r  t h i n k  o f  
o th e r  a c t i vi t i e s  t h a t  m e e t  the specifi c n e e d s  of t h e  chil d . 
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Th i s  exchange b e t we en t h e  v i s i t i n g  p a r e n t s  a n d  t h e  
pre s ch o ol s t u d en t s  w o u l d  b e n ef i t  b o t h  p a r t i e s . 
s chool would have a d ul t  a i de for t h e  childr e n . 
The pre­
The a d ul t s  
would g a i n  knowl e d ge a n d  ma t e r i a l s  for t h e i r  children . The 
p a r e n t  would also be reali z i n g  some t h i n g  from his s ch o ol 
s uppo r t  money . The more a p a r e n t  a t t e n de d ,  the more h e  
would ga i n . T h e  more the p a r e n t  a t t e n d e d , t h e  more a i d  t h e  
preschool w o u l d  ga i n . 
There a r e  ma n y  p o i n t s  t h a t  should b e  c o n s i d e r e d  i n  
pl a n n i n g  a home preschool c u rri c u l u m .  L e eper ( 2 2 )  l i s t s  
t h e  foll o w i n g  f o u r t e en poi n t s  t h a t  should appear almo s t  
d a i l y  i n  some form o r  a n o t h e r  i n  a child ' s  c u r r i c ul u m .  
1 .  Pla n  toge ther--for t h e  d a y ,  f o r  a short 
period of t i m e , for special ev en t s .  
2 .  Ma k e  d e c i s i o n s - - a s  t o  work , pl a y ,  re s t , 
a n d  habi t s  of b ehav i o r . 
3 .  L ea rn n e w  skill s - - a s  a n  i n d i v i d u al child 
and in groups wi t h  o t her family members 
o r  fri en d s . 
4 .  Exp a n d  i n t er e s t s--in special a r e a s  or i n  
n ew a r e a s .  
5 .  Have b al a n c e - - b e t ween a c t i v e  a n d  q u i e t  
a c t i v i t i e s a n d  b e t we e n  i n d o o r  a n d  o u t do o r  
pla y .  
6 .  Have oppor t u n i t i e s - - t o  l a u gh t o ge t h er , t o  
c o n s o l e  o t he r s , a n d  t o  help o t h e r s . 
7 .  Have oppor t un i t i e s t o  work alon e - - t o  
browse among ma t er i al s  o r  t o  t h i n k  a n d  
m u s e  q u i e tl y . 
8 .  Vi s i t  pl a c e s - - wi t h i n  the n ei ghborhood 
or commu n i t y ,  o r  ask a person from o u t ­
s i d e  t h e  i mme d i a t e  envi ronmen t t o  v i s i t .  
9 .  E s t a bl i sh r o u t i n e s --of p h y s i cal habi t s ,  
work habi t s ,  d i scipl i n e , or s elf - d i r e c t i o n , 
a n d  s elf - c o n t rol . 
1 0 .  D evelop s o c i al v a l u e s - -f ollowing through 
with an a c t ivi t y  and r e c e i v i n g  a cc e p t a n c e , 
developi n g  a bal a n c e  b e t we e n  i n dependence 
o r  i n i t i a t i on a n d  between c on s i d era t i on 
o r  a gr e s s i on , d evelopi n g  a pri d e  i n  own er­
ship wi t h  a will i n gn e s s  t o  s h a r e , and 
a c q u i r i n g  a f e e l i n g  of s e c u r i t y  for s elf 
b u t  also a s e n s e  of r e sp o n s i b il i t y  t o  o t h e r . 
1 1 . D evelop r e a d i n e s s - - i n  r e a di n g ,  speech , com­
m un i ca t i on skill s ,  ma thema t i c s , wri t i n g ,  
a c cor d i n g  t o  t h e  child' s m a t u r i t y .  
1 2 .  Grow- - t hr o u gh c r e a t i v e  expr e s s i o n  i n  m u s i c ,  
r h y thm , drama t i c  pla y ,  a r t  a c t i v i t i e s , 
games . 
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1 3 .  Expl ore t h e  n a t ural envi ronmen t - - t h r o u g h  
observi n g ,  i nv e s t i ga t i n g ,  experimen t i n g ,  
a n d  experi e n c i n g .  
1 4 .  Prov i d e  t i m e  for parent--observ a t i o n  a n d  
p a r t i cipa t i on . 
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Good c u r r i culum pla n n i n g  d e m a n d s  t h a t  t h e  p a r e n t  s e e  
t h e  rel a t i onship b e t ween obj e c t iv e s , childre n , i d e a s , proc­
e s se s ,  ma t er i a l s , r e s o u r c e s ,  and o r ga n i z a t i on . 
An impor t a n t  concept t o  r emember wh i l e  u s i n g  a n y  a c t iv-
i t y i s  t o  u s e  p o s i t i v e  r e i nf o r c emen t .  Paren t s  n ee d  t o  
pra i s e t h e  child for h i s  eff o r t s  a s  well a s  f o r  h i s  a cc om-
pl i shmen t s . Wi s e  g u i d a n c e  i n cl u d e s  u n d e r s t a n d i n g  p r i n c i -
pals of m o t i v a t i o n  a n d  u s i n g  t h e m  c o rr e c tl y . The child 
n e e d s  a s s ur a n c e  t h a t  his paren t s  will respond i n  a p o s i t iv e  
wa y t o  h i s  n ee d  f o r  a t t en t i on a n d  r e c o gn i t i on . 
h a s  t o  l ea rn t o  e n j o y  l e a r n i n g .  
The child 
Some of t h e  peopl e  who could help develop p a r e n t a l  
a t t i t u d e s  a r e  t e a chers (especi all y special e d u c a t i on 
t e a ch e r s ) ,  school p s y chologi s t s ,  mental health p e r s o n n el , 
coll e g e  child ps y chologi s t s ,  coll ege prof e s s o r s  who t e a ch 
el emen t a r y  m e t h o d s  cl a s s e s , child pr o t e c t i o n  a ge n c y  peopl e ,  
a n d  c o u n s el o rs . O t h e r  r e s o u r c e s  s u c h  a s  mov i e s , films t rips , 
pamphl e t s , books a n d  l e c t u r e s  b y  n o t e d  child a u t h o r i t i e s  
c o u l d  b e  u s e d  w i t h  t h e  p a r e n t s  ( s e e  App e n d i x  A ) . 
P a r en t s  a n d  t ea c h e r s  s o m e t i m e s  c o nf u s e  l ea r n i n g  
skills wi t h  developmen t .  A child should f i r s t  b e  f r e e  t o  
4 0  
d ev elop n a t urall y . L e a r n i n g  skills c a n  b e  a c q u i r e d  more 
ea s i l y  when the child is rea d y .  Exp erimen t s  show ( 2 9 )  tha t 
children c a n  b e  t a u gh t  t o  climb s t a i r s  almo s t  a s  s o o n  a s  
t h e y  c a n  walk; b u t  a t  s u ch a n  e a rl y  a ge t h e y  ma y a l s o  
d ev elop f e a r s  tha t l a t er will b e  h a n d i caps . For i n s ta n t ,  
t wo o r  t h r e e- y ea r-olds can l ea rn t o  swi ng; b u t  pa n i c  a n d  
fr u s t r a t i o n  of t e n  pr e c e e d  t h e i r  ev e n t ual s u c c es s .  If a 
p a r e n t  wa i t s a f e w  months u n t i l  t h e  child i s  r e a d y  for t h e  
experi e n ce s ,  h e  will h a v e  d ev eloped t h e  n e c e s s a r y  c o o r d i ­
n a t i on t o  l earn t h e s e  t a sks wi t h o u t i n s tr u c t i o n  a n d  w i t h  
l i t tl e  o r  n o  pres s u r e . The child i s  f a r  l es s  l i k el y  t o  
d ev elop a n x i e t i e s a n d  f r u s t r a t i on s  i n  t h e  p r o c e s s . Pre-
ma t u r e  t e a c h i n g  of t en r e s u l t s  n o t  only i n  damage t o  t h e  
chil d , b u t  a l s o  wa s t e d  eff o r t  b y  t h e  paren t s  a n d  t e a ch e r s  
who f e el compell ed t o  t e a c h  skills o r  f a c t s  t o o  e a rl y . 
A t ea ch er-p a r en t m u s t  s t a r t  a t  t h e  child ' s  pr e s e n t  
l ev el of t h i n k i n g  i n  order t o  b u i l d  i d e a s  o n  i d e a s . The 
exper i e n c e s  m u s t  have a pa t t ern of s e q u en t i al meani n g .  In 
k e ep i n g  wi t h  the P i a g e t i a n  t h e o r y , H e s s  and Shipman ( 1 5 )  
c a r r i e d  t h e  r e q u i r emen t for a n  enri c h e d  program o n e  s t ep 
f u r t h er : a c t iv i t i e s m u s t  rela t e  t o  each o t her a n d  t o  wha t 
t h e  child a l r e a d y  knows t o  b e  m e a n i n gf ul t o  h i m . 
Toda y ,  more empha s i s  i s  b e i n g  pla c ed o n  t h e  impor­
t a n c e  of f i r s t h a n d  exp e r i e n c e s  for pres chool childr e n . 
Children s h o ul d  b e  able t o  f e el , explore , t a s t e , smell , 
observ e ,  l i s t en ,  comp a r e , a n d  cla s s if y . F i r s t h a n d  
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expe r i e n ce s  mean t h a t children m u s t  h a v e  f r e e dom i n  l earn-
ing a b o u t  t h e i r  worl d . Th i s  f r e edom d o e s  n o t  mean u n c o n -
d i t i onally a cc ep t i n g  t h e  child r e ga rdl e s s  o f  h i s  behav i o r  
o r  s u bor d i n a t i n g  o n e s elf t o  t h e  child . Children n ee d  a n d  
wa n t  wi s e  g u i d a n c e . 
I t  i s  a generally a cc e p t e d  f a c t  t h a t p e opl e l ea rn 
b e s t  thro ugh f i r s t h a n d  experi e n ce s ,  by s e e i n g  t h i n gs i n  
t h e i r  n a t ural env i r onmen t .  Fi el d  t r i p s  prov i d e  a very u s e -
f ul m e a n s  f o r  i n cr e a s i n g  childr en' s knowl e d g e  of l i f e  a n d  
ev e n t s  o u t s i d e  t h e i r  i mme d i a t e  environmen t .  
B efore a f i el d  trip p a r e n t s  should d ev elop o b j e c t i v e s  
for e a c h  v i s i t .  Children sho uld b e  a sked q u e s t i on s  t ha t  
make t h em a wa r e  of comp a r i s o n s  o r  rela t i o n s h i p s  d u r i n g  t h e  
trip . Af t e r  r e t u r n i n g  home children should b e  a bl e  t o  t ell , 
d r a w  p i c t ures , drama t i z e  o r  make a scrapb o ok a b o u t  t h e  trip . 
The foll o w i n g  a r e  s o me s u gg e s t i on s  for f i el d  trips : 
A .  Comm u n i t y  - S ervi c e  F a c il i t i es 
1 .  A i rpor t s  
2 .  Pol i c e  s t a t i on s  
3 .  F i r e  s t a t i on s  
4 .  P o s t  off i c e s  
5 .  R a i l r o a d  s t a t i o n s  
6 .  C o u r t h o u s e s  
7 .  L i bra r i e s  
8 .  B u s  s t a t i on s  
9 .  B an k s  
1 0 .  Hospi t a l s  
B .  O t h e r  F a c i l i t i e s  
1 .  Z o o s  
2. Docks 
3 .  Parks 
4 .  C i r c u s e s  
5. Museums 
6 .  El ev a tors a n d  e s c al a t o r s 
7. A r t  gall e r i e s  
8 . S t a t e  capi t ol 
9 .  B u i l d i n g s  under c o n s t r u c t i o n  
C .  Fa rms 
1 .  D a i r y  f a rms 
2 . Orchards 
3 . Ca t tl e  a n d  sheep r a n c h e s 
4 . C h i c ken a n d  t u rkey farms 
5. Fl o wer gardens 
6 .  Vege t a bl e  gardens 
7. P a s t u r e s  
8 . Woods a n d  l a k e s  
9 .  R iv e r s  a n d  c r e eks 
D .  B u s i n e s s e s  
1 . Depa r tmen t s t o r e s  
2 . Greenho u s e s  
3 . B a ke r i e s  
4 .  Superma rke t s  
5 .  P e t  shop 
6 .  Dr u g  s t o r e s  
7 . Fl o wer shop 
8 . B a rb er shop 
9 .  R e s t a u r a n t  
1 0 . H o t el a n d  m o t el 
1 1 . L a u n d roma t 
1 2 .  Thea t e r s  
1 3 .  Mill ( 1 umber , shake , e t c . )  
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P a r e n t s  n ee d  t o  t e a c h  t h e i r  children a b o u t b o d y  heal t h , 
o r al h e a l t h , a n d  mental heal t h . The s o c i al a ge n c i e s  would 
be good r e s o u r c e s  for this t opi c .  Do c t or s , d en t i s t s , op t om-
e t r i s t s , surgeons , derma tologi s t s , obs t e t ri c i a n , podi a t ri s t s ,  
o t o r h i n ol a ry n gologi s t s , pla s t i c  s u r g e on s ,  a n d  p s y c h ol o g i s t s  
could b e  u s e d  a s  r e s o u r c e s . There a r e  also excell e n t  mov i e s , 
f ilms t r i p s , books a n d  k i t s  a b o u t  h e a l t h  for preschool ers . 
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Wh i l e  a t t en d i n g  t h e  pre school for paren t s, children 
c o u l d  b e  s c r e e n e d . They could b e  given a h e a r i n g  t e s t  wi th 
a s i mpl e a u d i om e t er , a speech s c r e e n i n g  t e s t ,  and t h e  s i mple 
pr e s chool v i s i on t e s t  pro d u c e d  b y  The Na t i o nal Soci e t y  To 
Prev e n t  B l i n d n e s s .  
When t h e  pres chooler b ecomes s ch o ol a ge ,  h e  s h o ul d  b e  
t e s t e d . The t e s t i n g  would give a n  i n d i c a t i on wh e t h e r  t h e  
p a r e n t  s h o u l d  c on t i n u e  t o  t ea ch t h e  c h i l d  a t  home or e n t er 
h i m  i n  formal s ch o ol . 
R e s ea r c h  ( 1 8 )  shows t h a t  perhaps f i f t y  percen t of 
s chool f a i l u r e s  c o u l d  be prev e n t ed by proper pla cement 
ba s ed on a child ' s  behav i or a g e .  A n  early warn i n g  of 
i mma t u r e  b eh a v i o r  wh i c h  mi ght i n d i c a t e  n ee d e d  d el a y  i n  
b e g i n n i n g  k i n d er g a r t en o r  f i r s t  g r a d e  m a y  b e  n o t e d  a s  early 
as three y e a rs of a g e  ( 1 ) .  Some t e s t s  t h a t  work well a r e  
t h e  S co t t  Fore sman R e a d i n g  R e a d i n e s s  t e s t s , t h e  G e s ell 
B ehavior T e s t s  a n d  t h e  Metr opol i t a n  R ea d i n e s s  Tes t s . 
Many specif i c  expe r i m e n t s  over t h e  l a s t  f if t y  y e a r s  
i ll u s t ra t e  t h e  diff e r e n c e  b e t ween t h e  performa n c e  o f  chil­
dren who go t o  s ch o ol e a rl i er and those who rema i n  at home 
l o n ger . 
I n e z  Ki n g  ( 2 1 ) s t u d i e d  t wo groups of children i n  
Tenn e ss e e ,  compa r i n g  fif t y-four y o u n g s t e r s  who were f i v e  
y e a r s , ei ght m o n t h s  t o  five y e a r s , el ev en m o n t h s  old when 
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t h e y  s ta r t ed s chool , wi t h  f i f t y  children who s t a r t e d  a b o u t 
s i x  mon ths l a ter . King f o u n d  t h a t  o f  t h e  eleven children 
who repea t e d  a gra d e , onl y one had s t a r t e d  a f t er s i x  y e a rs 
o f  a ge .  N i n e t e e n  b o y s  a n d  s i x t een girls of t h e  y o u n ger 
group appeared t o  be mala d j u s t e d  i n  s ome wa y ,  wh i l e  o nl y  
t h r e e  b o y s  a n d  t h r e e  girls from t h e  older group were con-
s i d e r e d  mala d j u s t e d . Ki n g  d i s covered a n o t i c eable t en -
d e n c y  i n  t h e  y o u n ger group t o wa r d  speech d e fe c t s , n e rv o u s  
i n d i c a t i on s  a n d  pers onal a n d  s o c i al mal a dj u s tmen t s . 
Ma r ga r e t  G o t t  ( 1 0 ) , H .  M .  Davi s ( 7 )  a n d  Paul Ma whi n n e y  
( 2 5 )  s t u d i e d  children a n d  d i s covered t h a t  e a rl y  s t a r t er s  
h a v e  m o r e  problems a n d  fa i l u re s  i n  s ch o ol t h a n  d o  l a t e  
s t a r t er s . 
I t  would appe a r  t h a t i f  p a r e n t s  a r e  t a u gh t  h o w  t o  
prepare t h e i r  c h i l dren i n  t h e  home for s ch o ol exp er i e n c e s , 
an d pres chool e r s  a r e  t e s t e d  b efore e n t e r i n g  school , s ch o ol 
fa i l u re s  woul d b e  gr e a tl y  r e d u ce d . 
CHAPTER FIVE 
S UMMAR Y ,  CONCLUSIONS AND RECOMMENDATIONS 
S UMMARY 
Thi s s t u d y  dealt wi th childr en' s c on t i n u i n g  a ca d emi c 
probl ems . S t u d en t s ' a c a demi c f i l e s  were r e s e a rched a n d  
f o u n d  t o  verify t h a t childr en , who a r e  hav i n g  a c a d emi c prob­
l ems i n  s c hool , have h a d  t h e s e  probl ems all t h e i r  school 
experi e nc e .  P r e school programs a n d  expe r i en c e s  were 
r e s e a r c h e d  a n d  i t  was f o u n d  t h a t  preschool programs a dd e d  
t o  t h e  e d u c a t i onal t a x  bill , b u t  d i d  n o t  corr e c t  t h e  prob-
l ems . Af t er r e s e a r c h i n g  t h e  ava il a bl e  l i t e ra t u r e , a pro-
gram of p a r e n t  tra i n i n g  i s  recomme n d e d . 
RECOMMENDA TIONS 
A waki n g  p a r en t s  t o  an a waren e s s  of t h e  prima c y  of 
t h e i r  children ' s  n ee d s  i s  t h e  gre a t es t  e d u c a t i onal chal-
l en g e  of the d e c a d e . If t h e  chall e n ge i s  m e t , a s  ma n y  a s  
s ev e n t y  p e r c e n t  of o u r  children will b e  r e a r e d  a n d  t a u gh t  
i n  t h e i r  own homes w i t h  m u ch freedom , fri endship a n d  
r e sp o n s i b i l i t y .  
Moore ( 2 9 )  s t a t ed : 
I t  i s  t i me for c i t i z e n s  t o  d em a n d  e d u c a t i on 
i n  paren t i n g  a n d  family c a r e  more t h a n  early 
schooli n g .  They s h o ul d  i n s i s t  on responsibl e  
s chool- e n t r a n c e- a ge l e gi sla t i o n  tha t r e c o gn i z e s  
t h e  f a c t s  of child developmen t a n d  prov i d e s  
l a t i t u d e  for f a m i l y  convi c t i o n s . They should 
see t h a t s e rv i c e s  a r e  prov i d e d  for the poor , 
t h e  deprived a n d  t h e  h a n d i capp e d  wi tho u t  i n ­
s i s t i n g  on t h o s e  s e rv i c e s  for t h emselves . 
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We m u s t  c h a n g e  o u r  appr o a c h  t o  early e d u ca t i on o r  we 
will not have s t a bl e , well- m o t iv a t e d  and happy children . 
M a n y  e a rl y  childhood e d u c a t i o n  pla n n e r s  a n d  l e g i s l a t o r s  
i gn o r e  r e s e a r ch when t h e y  pl a n  proj e c t s . Ed u c a t o r s , psy-
chologi s t s , s o c i ol o gi s t s ,  p e d i a t r i c i a n s , poli t i c i a n s , n e u ­
rol o gi s t s ,  p u bli shers , t o y  makers , tea cher a s s o c i a t i on s ,  
a n d  paren t s  of t e n  f i n d  s o u n d  r e s e a r c h  f i n di n gs t o  b e  unpal­
a t a bl e ,  to i n t erf e r e  wi t h  t h e i r  priva t e  i de a s ;  as a r e s ul t ,  
t h e y  r i s k  t h e  welf a r e  of children a t  gr e a t  c o s t s  t o  t h e  
f a m i l y  a n d  t h e  t axpa y e r . 
Ma n y  e a rl y  childhood spe c i ali s t s  n o w  b el i ev e  t h a t  t h e  
h o m e  i s  the b e s t  pla c e  f o r  earl y  e d u ca t i on whenever p o s s i -
bl e .  Ma n y  t e a ch e r s  a n d  s chool a dm i n i s tr a tors a gr e e  t h a t  
early school i n g  ma y b e  h a rmful . 
To a ch i ev e  t h i s  gr e a t  chall enge , fa cili t i e s  n ee d  t o  
b e  s e t- u p  t o  e d u c a t e  t h e  p a r en t s . The pres chool children 
who d o  n o t  o r  c a n n o t  rema i n  a t  home will b e  pl a c ed i n  t h e s e  
progra m s . The program of Preschools for Pa ren t s  will b e  a 
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t wo ph a s e  on- go i n g  proj e c t . The s t u d e n t s  will b e  r e c e i v i n g  
f i r s t  h a d  e xp e r i e n c es while t h e  paren t s  h elp a n d  l earn . 
Preschools for P a r e n t s  (PfP) will n o t  b e  a n  extra 
f i n a n c i al b u r d e n  on t h e  t a xpa y e r s . The mo n e y  b e i n g  spen t 
alre a d y  on p r e s ch o ol programs , child pro t e c t i o n  s ervi c e s  
a n d  o t h e r  r el a t e d s ervi c e s  wo uld b e  u s e d  t o  h elp f i n a n c e  
PfP . The s o c i al s ervi c e s  would n o t  b e  d i s c on t i n u e d . I t  
would j u s t  b e  t h a t  s o m e  of t h e  mon e y  would g o  t o  PfP . PfP 
i s  a preven t i o n  program for child a b u s e  a n d  n e gl e c t  a n d  
a l s o  pa r e n t  mental heal t h . The mon i e s would b e  well spen t 
i n  preven t i on i n s t e a d  of t r e a tmen t .  
Paren t s  a n d  e d u c a tors n e e d  t o  talk t o  l eg i sl a tors a n d  
u r g e  them t o  t u r n  a s i d e v e s t e d  i n t er e s t s  a n d  p r e s s u r e  groups . 
T h i s  p u s h  t o  l o wer school e n t r a n c e  a ge n ee d s  t o  b e  s t o pp e d . 
E d u c a t o r s  n e e d  t o  g i v e  p a r e n t  e d u c a t i o n  a t r y . A s  p a r e n t s  
l earn , t h e y  will e n j o y  t h e i r  children mor e . P a r e n t h o o d  will 
be s t r e n g t h e n e d  more t h a n  q u e s t i o n e d . Children will b e  
allowed more t i me t o  ma t u r e  b efore h a v e i n g  t o  m e e t  t h e  
p r e s s u r e s  o f  s ch o ol . A s  o n e  mo ther ( 2 0 )  s a i d , " I' ve l e a r n e d  
t h a t  k i d s  a r e  i n d i vi d u a l s . B ef o r e  I j u s t  r a i s e d  t h em , 
cl o t h e d  a n d  f e d  them . N o w  I ' m  a w a r e  of even l i t tl e  d iff er-
e n c e s  and pra i s e  t h em a n d  g i v e  them cr e d i t  for wh a t  t h e y  
c a n  d o  a t  t h e i r  o wn s p e e d . I f e el the refore I ' m  a b e t t er 
p a r en t ,  a n d  a n  i mpor t a n t  pers o n . 
c o u l d  d o  t h i s  j ob . " 
B ef o r e  I fel t t h a t  a n yo n e  
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New J e r s e y : Pren t i c e - Ha l l , In c . , 1 9 7 8 . 
2 9 .  Mo o r e , R a ymond S .  a n d  Doro t h y  N .  B e t ter L a t e  Than 
Earl y .  New York : R e a d er ' s  Di g e s t  P r e s s , 1 9 7 5 .  
3 0 .  R i ch ,  Doro t h y . " Phon e D i r e c t o r y  a n d  B l u e  J e a n s . "  
S u n d a y  S t a r  a n d  Da i l y  N ews ( Wa s h i n g t o n ) ,  Ma y 6 ,  
1 9 7 3 . 
3 1 . S c h a e fe r ,  Earl S .  " Toward a R e vo l u t i on i n  E d u c a t i on : 
A P erspe c t i ve from Chi l d  Devel opme n t  R es e a r c h . "  
Na t i o·n a l  E l em e n t a r y  Principa l ,  S ep t emb er , 1 9 7 1  b ,  
pp . 1 8- 2 5 .  
3 2 .  S u r i ra n t a , A n n i kki . " Home Economi c s  A n swer t o  t h e  
Probl ems R a i s e d  i n  Indu s t r i a l i z e d  C o u n t r i e s . "  
P a p er p r e s e n t e d  a t  t h e  Twel fth Congress o f  t h e  
I n t ern a t i o n a l  F edera t i o n for Home Economi c s , 
Hel s i nki , F i n l a nd , Ju l y ,  1 9 7 2 . 
5 0  
3 3 .  Todd , V . E .  a n d  H .  Heffern a n ,  The Years B e fore School : 
3 4 .  
G u i d i n g  Preschool C h i l dren , New York : Macmi l l a n 
Co . ,  1 9 7 0 ,  pp . 3 6 - 3 7 . 
Wa rren , Vi r gi n i a  B .  " Te s t e d Wa y s  To 
L ea rn , '' Engl e wo o d  C l i ffs , N . J . : 
In c . , 1 9 6 1 . 
H e l p  Your Chi l d  
P r en t i c e- Ha l l , 
3 5 .  Wea ver , Ki t t y  D .  L e n i n ' s  G r a n d ch i l dren : Preschool 
E d u c a t i on i n  the S o v i e t  Un i on . New York , Simon 
and Sch u s t e r ,  1 9 6 6 .  
3 6 .  Z i gl e r ,  Edwa r d . " Ch i l d  C a r e  i n  t h e  ' 7 0 ' s . "  Edu c a t i o n  
D i ge s t , November , 1 9 7 2 ,  pp . 1 7 - 2 8 . 
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APPENDIX A 
RESOURCES FOR POS I TI VE A TTITUDE 
BOOKS 
1 .  E a r l y  Chi l dh o o d  E d u c a t i on # 3 7 5 ,  Ins t r u c t or Curr i c u l u m 
Ma t e ri a l s ,  M e d i a  for E d u ca t i o n , 1 3 2 0 8  W .  Wa s h i n g ­
t o n  B l vd . ,  Los A n gel e s , CA 9 0 0 6 8 . 
2 .  Toda y ' s  Changing R o l e s :  A n  Appr oach To Non- Sexi s t  
Teachin g ,  S u s a n  Mi l l er .  Me d i a  for E d u c a t i on , 
1 3 2 0 8 W .  Wa s h i n g t o n  Bl vd . ,  Los A n ge l e s , CA 9 0 0 6 8 . 
3 .  How Ch i l d r en Fa i l , John Hol t ,  The New York Times , Del l 
P ub . ,  2 2 3  pp . 
4 .  How Ch i l dren L e a rn , John Ho l t ,  The New York Times , 
D e l l  P u b . , 1 5 6 pp . 
5 .  Th e A b s o rben t Mi n d , Ma r i a  Mon t es s o r i , D el t a ,  3 2 0  pp . 
FILMSTRIPS 
1 .  K i n d l e ,  so u nd/fi l m s t r i p , Insi d e ,  O u t  Prod u c t i on s ,  Inc . , 
P l e a s a n t vi l l e ,  New York . 
2 .  I Can , s o u n d /fi l m s t r i p/ki t ,  Schol a s t i c  Book Servi c e s ,  
Engl ewood C l i ffs , New J e r s e y , 0 7 6 3 2 .  
KITS 
1 .  I t ' s  Me/Yo u ' l l Se e .  P u l l  A p a r t  Ki t ,  G a r y  D .  G r i mm ,  
D i s s em i n a t o rs o f  Kn o wl edge . MM- 4 0 1 . 6 4  pp . 
2 .  G u i de l i n es To Cr ea t i ve Drama t i cs . P u l l  Apa r t  Ki t ,  
Marga r e t  S .  Woods a n d  Beryl Tri t h a r t . Di s s e m i ­
n a t ors o f  Knowl e d g e , C S - 2 1 7 .  2 4  pp . 
3 . Sma l l  Won der ! A c t i vi t y  Ki t ,  
D i s t r i b u t ed by A m e r i c a n  
P i n e s , Mi n n e s o t a  5 5 0 1 4 .  
1 9 7 9 . Mer l e  B .  Ka rn e s . 
G u i d a n c e  S e r vi c e , Circl e 
4 .  Devel opi n g  Un d e r s t an d i n g  o f  S e l f  a n d  O t h e r s . A c t i vi t y  
Ki t ,  1 9 7 3 , Don D i n km e y er . D i s t r i b u t e d  b y  Ameri c a n  
G u i d a n ce S e r v i c e , C i r c l e Pi n e s , Mi n n e s o t a  5 5 0 1 4 .  
5 .  S y s t ema t i c  Tra i n i n g  for Effe c t i ve P a r en t i n g .  Ki t ,  1 9 7  6, 
Don D i n km e y er a n d  G a r y  D .  McKa y .  Di s t r i b u t e d b y  
Amer i c a n  G u i d a n c e  Servi c e , C i r c l e Pi n e s ,  
M i n n e s o t a  5 5 0 1 4 .  
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APPENDIX B 
SCHOOL DIFFICULTY REPORT 
Classroom Grades/Stanford Achievement Tests 
S = Satisfactory , a t  grade level or C and better 
X = D s and F s in readin .,, mat h & Enqlish 
Present 
Name Grade F; 1 2 3 4 5 6 7 8 
( 
54 
APPENDIX C 
1979 - PRESCHOOL SURVEY 
ONALASKA SCHOOL DISTRICT 
The purpose of this survey is to find the number of preschoolers, age two 
through five , that are in the Onalaska School District , and to discover 
some of their needs . 
Please list below preschool ers who will be two years or older by August 31 , 
1979 . 
NAME AGE (8/31/79) SEX 
1 .  
2 .  
3 .  
4 .  
CIRCLE YES OR NO FOR EACH CHILD. PRESCHOOLER 
1 2 3 4 
1 .  Has the preschooler had a hearing test? Yes No Yes No Yes No Yes No 
2 .  Has the preschooler had a vision test? Yes No Yes No Yes No Yes No 
3 .  Does the preschooler have speech prob-
l ems? Yes No Yes No Yes No Yes No 
4 .  Has the preschooler been examined by a 
doctor in the past year? Yes No Yes No Yes No Yes No 
5 .  Has the preschooler had the following 
innoculations? Yes No Yes No Yes No Yes No 
a .  Any combination of DTP, DT and TD -
5 doses Yes No Yes No Yes No Yes No 
b .  Oral polio vaccine - 5 doses Yes No Yes No Yes No Yes No 
c .  Measles (7-day or Hard) - 1 dose Yes No Yes No Yes No Yes No 
d .  Mumps - 1 does Yes No Yes No Yes No Yes No 
e .  Rubella (3-day or Mild) - 1 dose Yes No Yes No Yes No Yes No 
6 .  Has the preschooler had a dental check-
up? Yes No Yes No Yes No Yes No 
7 .  Do you plan to send your child to pre-
school? Yes No Yes No Yes No Yes No 
If you do not wish to answer anything accept listing the childrens ' name , 
i t  will be appreciated. Please return this survey to Anita Rakoz at the 
Onalaska Elementary School , 64 West Sixth Street, Onalaska , Washington 
9857 0 .  You may call in the informa tion to Mrs . Rakoz at 978-41 1 5 .  
Thank you for your time and cooperation i n  helping u s  plan for the future . 
Parent Signature Address 
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